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Language in Use for Matura

Szanowni Państwo!

Jednym z najtrudniejszych aspektów przygotowania uczniów do egzaminu maturalnego z języka 

angielskiego jest rozwinięcie u zdających umiejętności potrzebnych do rozwiązania dosyć szerokiej 

gamy zadań w części testującej znajomość środków językowych. W tej części egzaminu uczniowie 

muszą się wykazać znaczącą wiedzą gramatyczno-leksykalną, jak również umiejętnością aktywnego 

wykorzystania i przetworzenia środków językowych. Skuteczność w rozwiazywaniu tego typu zadań 

można osiągnąć poprzez systematyczną pracę nad zadaniami sprawdzającymi znajomość słownictwa 

z podanych przez CKE zakresów tematycznych.

Wychodząc naprzeciw tym potrzebom, proponujemy pięć zestawów ćwiczeń na poziomie podsta-

wowym i pięć na poziomie rozszerzonym. Każdy z zestawów utrwala inny zakres słownictwa:

Zestaw 1. Personality / Feelings

Zestaw 2. School life / Working life

Zestaw 3. Food & Eating habits

Zestaw 4. Sport

Zestaw 5. Travelling & Tourism

Forma ćwiczeń została tak dobrana, aby ich wykonanie sprawiało uczniom przyjemność i ułatwiało 

zapamiętywanie danego materiału, między innymi poprzez aktywne  przetwarzanie materiału leksy-

kalnego – co oznaczamy ikonką . Uczniowie będą mieli okazję wykorzystać ważne umiejętności 

miękkie, takie jak współpraca w grupie, testowanie wzajemne w parach czy samodzielna praca ze 

słownikiem. 

Mamy nadzieję, że zaproponowane zadania spotkają się z Państwa aprobatą i pomogą uczniom na-

brać większej pewności siebie przy rozwiazywaniu zadań maturalnych, testujących środki językowe. 

Aby jeszcze bardziej uatrakcyjnić Państwa zajęcia, do niniejszej publikacji dołączamy przykładowe 

strony z podręcznika Password 3 Teacher’s Resource File. Materiał ten pochodzi z kursu, który został 

stworzony z myślą o uczniach polskich szkół średnich. 

Z życzeniami sukcesów,  

Zespół Wydawnictwa Macmillan
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A rtykuł adresowany jest do nauczy-
cieli języka angielskiego w polskich 
szkołach średnich. Chcemy przyj-

rzeć się specyficznym problemom i potrze-
bom językowym polskich licealistów, wyni-
kającym m.in. z czekającego ich egzaminu 
dojrzałości z języka obcego, ale nie tylko. 
Monika Cichmińska wyjaśnia, czemu środki 
językowe sprawiają aż tyle trudności matu-
rzystom – i proponuje nowe podejście do 
nauczania gramatyki i słownictwa j. angiel-
skiego w szkole średniej.

If you have already seen the CKE report on 2015 matura 

results, I’m sure your own feeling has been confirmed: matura 

candidates find it relatively difficult to cope with the Use of 

English section of the exam, particularly at the extended level, 

with the average result for these tasks plunging to a most 

disappointing 44 % (compared to 67 % for the w whole exam 

at the extended level). Even more worryingly, a lot of matura 

takers did not even try to solve the Use of English tasks, 

leaving them untouched (cf. CKE 2015). In other words, the 

end result of our grammar and vocabulary teaching in lyceum 

is a lot less than we could hope for.  The question is then, can 

we do anything to make a real difference, in our students’ 

final exam results and in their state of linguistic competence 

as such? That’s where this article comes in.

The (mistaken) belief in quantity only
Most of us have probably heard of the “10,000 Hours 

Rule”, popularised by Malcolm Gladwell in his global 

bestseller Outliers (2008), according to which we need 

10,000 hours of practice to be great at something, be 

it sport, music or other complex skills. However, Daniel 

Goleman claims in his book Focus: The Hidden Driver of 

Excellence  (2013) that it is not only the amount of time 

we devote to practising a given skill, but also the quality 

of that time. We can repeat the same movement in tennis 

or golf 10, 000 times, but we will not get much better if 

we are not told where we make mistakes and if we do 

not focus on improving those mistakes. The psychologist 

Anders Ericsson, whom Goleman (and Gladwell before 

him) quotes, calls it deliberate practice - the kind of 

practice in which you do not just count in hours, repeating 

certain movements or tasks automatically, but one to 

which you give your full concentration, and in which you 

are given feedback on your mistakes, guided by an expert 

in the field. 

It seems to me that some of the major problem areas 

with Polish students’ lexical-grammatical competence 

might arise from the use of pedagogical strategies which 

could not be considered “deliberate practice” in the sense 

explained above. In view of the CKE 2015 report, students 

get lower results when doing a task (such as completing 

a gap) relies on their understanding a longer fragment of 

the text, or even combining information from different parts 

of the text. This shows that students might lack a deeper 
understanding of how a text (or even a relatively complex 

sentence) is structured – which shows in turn a (partial) 

lack of in-depth understanding of how language resources 

work to create sentences and texts. 

It is undeniable that in some areas there is a need to use 

pedagogical strategies which promote certain automaticity 

and controlled repetition, for example when we teach 

English to children, or when we use controlled grammar 

practice activities to teach the very basics of English 

Hidden depths  
of teaching language  
resources in lyceum!*

Monika Cichmińska
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grammar. However, when we deal with older teenagers 

and adults who are not beginners any more, and whose 

exposure to English in our classroom is very limited (2-4 

hours a week), we need to rely on some forms of modified 
deliberate practice if we want to turn our students into 

reflective, language- and exam-conscious learners. As 

always, the question is how. In this article I’ll argue that 

the key aspects for this kind of practice are:

 deep processing
 variety
 engagement 
 raising language awareness. 

Two sides of one coin: when vocabulary  
and grammar come together (and when  
they don’t)
At first glance it looks obvious that vocabulary and grammar 

are tested together in matura, in one section called “Use of 

English”. The same is true for most (if not all) internationally 

recognised exams. Thus, it might seem illogical to stick to 

the long tradition of teaching and learning vocabulary and 

grammar separately, in different sections of a coursebook, 

and in different lessons, and go along with some authors’ 

claims that language consists not of grammar and 

vocabulary, but rather “grammaticalised lexis” (for example, 

Lewis 1993, 1997, Thornbury 2001). 

Well... yes and no. Yes, the section is called Use of English, 

but if you take a closer look it becomes obvious that 

certain tasks rely more heavily  (or solely) on grammar 

(e.g. open close tasks), while others tend to rely more on 

the knowledge of vocabulary (e.g. word formation). Even 

in a multiple choice task, seemingly testing both, the fact 

of the matter is that some points in the task test the 

knowledge of grammar while some others - of vocabulary. 

In fact, there are only two tasks which require both at 

the same time, that is - students may need to combine 

their lexical and grammatical competences to be able to 

complete one item. The two task types are: completing 

sentences with prompts (so-called “gramatykalizacja”) and 

partial translation. 

Thus, it looks like sticking to the old ways - some of the 

time, if not most - especially at lower levels - seems 

like a good idea. Deliberate practice means that we, as 

teachers, choose when to work on grammar and vocabulary 

separately, when there is a need to make a more in-depth 

analysis of a grammatical structure and when to recycle 

vocabulary items in various ways, and when it might be 

necessary for students to use both their knowledge of 

grammar and lexical competence (often going beyond the 

knowledge of single words). We will now take a look at 

how deliberate practice might look in developing lexical 

and then grammatical competence, and then we will look 

at the task when they indeed come together.

Words, words, words - going in the deep  
and emotional  
Acquiring lexical competence is a lifelong process, as there 

are always new words, new senses and new collocations to 

know. Some researchers, for example Schmitt (2000), claim 

that when it comes to learning vocabulary, an essential 

problem is the number of repetitions. Students do not 

need fancy exercises and time-consuming activities, as 

long as they use the words they are to learn. However, 

automatic and mindless repetitions won’t do the job: the 

lexical exercises need to be varied and make students use 

their imagination. Thornbury (2002) calls it the “principle 

of cognitive depth”: we remember those items more easily 

and deeply which have been processed in a number of 

different ways. A good example of activity which requires 

cognitive processing is presented below: 

Source: Password 1 Student’s Book, p. 4 (Macmillan 2015)

In this task, students not only have to complete 

a categorisation task, but they also get involved emotionally 

(my personal teaching experience shows that teenagers’ 

opinions on whether being serious or modest is a positive, 

negative or neutral trait are not that predictable).
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Engagement is another key word in teaching lexical 

competence: when students’ emotions are involved, when 

they are able to present their personal opinions no matter 

how controversial  or different from others they may be, 

a better learning event occurs (Jensen 1998). 

Source: Password 1 Student’s Book, p. 4 (Macmillan 2015)

Bring on variety!
As a process of mental classification, categorization by its 

very nature involves a certain degree of deep (cognitive) 

processing and is one of the most powerful activities that 

can be used while recycling vocabulary. There are a number 

of short categorisation activities which can be used with 

any group of words, and can be used in many various ways; 

for example,  in “The Rule of 3”, students have to divide the 

words into the following three groups:

 words which I will definitely use in the future, words 

which I may use in the future, and words I will definitely 

not use in the nearest  future;

 words I already know well, words I vaguely remember, 

and words which I need to learn;

 words  with easy pronunciation/spelling, words whose 

pronunciation/spelling may be a problem for me, and 

words whose pronunciation/spelling I will never learn. 

The last category (“words whose pronunciation/spelling 

I will never learn”), paradoxically, brings the opposite effect: 

the very acts of (a) choosing a few words out of a larger 

group, (b)] writing them down and (c) discussing them with 

a partner, make those particular words more salient in 

students’ memory, and thus they get remembered longer 

and better.

It is also an interesting exercise to ask students to work in 

small groups of 3-4 and ask them to divide a set of words 

to learn  into any 3 groups that are logical and make sense. 

(It is also a useful idea for revision, especially if we want 

the students to refer to wordlists). For the vocabulary field 

“Furniture” one of the groups I used to teach came up with 

the following categories:

 items made of wood / plastic / something else;

 items which are most important / less important / not 

important at all;

 items characteristic for a living room / bedroom / kitchen;

 items for studying / resting / cooking and eating.

Source: Password 1 Student’s Book, p. 39 (Macmillan 2015)

In my extensive teaching experience, exercises of this sort 

have the added benefit of exposing any gaps in students’ 

lexical competence, typically unacknowledged by the 

students themselves… 



Language in Use for Matura

Are they aware of how many words they 
know (or don’t …)?
What does it mean to know a word? Our students often 

nod their heads when we ask them “Do you know the 

word diet ?”, but the truth is that the higher the level at 

which our students are, the more complicated the matter 

becomes, as students learn that one word can have quite 

a few different senses in different contexts, and we no 

longer deal with understanding and use of single words, 

but with lexical chunks  of all kinds - collocations, phrasal 

verbs, fixed phrases, idioms - chunks which often express 

a clearly defined pragmatic function (Lewis 1993, Nattinger 

and DeCarico 1992). It should become part of our everyday 

teaching practice to draw students’ attention to those 

aspects of learning vocabulary, as in the exercise below:

Source: Password 1 Student’s Book, p. 86 (Macmillan 2015)

Comparing different senses of the same word, different 

grammatical uses and different collocations it enters should 

is an essential activity to make students better and more 

reflexive users of English; becoming more conscious 

of language processes is part and parcel of deliberate 
practice that I recommended at the outset. We are now 

going to move on to discuss this concept with reference to 

grammatical competence.

Knowledge or skill? 
As described by CEFR, grammatical competence, one of 

linguistic competences, may be defined as “knowledge of, 

and ability to use, the grammatical resources of a language” 

(Council of Europe 2014: 112). As we all know, however, the 

declarative knowledge of grammatical structures, and the 

ability to use them, are two different things. I am convinced 

that we all know students who think they are good at 

grammar (rules), and who often complain that they “have 

already done the present perfect” and they “don’t want 

to do it again”, but in fact are not so good when it comes 

to using the present perfect in open close or translation 

tasks, not to mention productive tasks, that is speaking and 

writing. Thus, we need to look for ways which will help our 

students develop their grammatical competence in such 

a way that it is not a collection of meaningless grammatical 

rules, but tools to use consciously to express themselves.

Conscious users of grammar
Thornbury (2001) notices that grammatical competence 

does not develop in a predictable, linear way - quite the 

contrary, the growth of grammatical competence is often 

chaotic, and difficult to predict. That is because grammar 

is an emergent phenomenon: it is not a collection of facts, 

but it emerges in our students’ pattern-hungry brains 

when they are given enough exposure, that is meaningful, 

relevant examples with a given target structure.

Thornbury (2001) claims that language learning involves 

conscious processes, and one of the key skills that 

students should be taught is noticing, that is paying 

attention to the linguistic input they are exposed to, and 

comparing the new information with what they already 

know, as they must be able to see the difference between 

the new and the old structure not only in terms of form, 

but first of all – meaning. To make the new structure 

meaningful, it must be presented in a wider context, as 

in the examples below:

Source: Password 1 Student’s Book, p. 92 (Macmillan 2015)
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To become conscious, reflective language learners, our 

students must know that grammar is about making choices - 

by choosing one grammatical structure rather than another 

one, they choose the meaning they want to express, and 

the difference between two grammatical structures is in 

fact a semantic difference, that is, a difference in meaning:

Source: Password 1 Student’s Book, p. 92 (Macmillan 2015)

The more students are made to think about grammar they 

are learning to use and about the choices they are making, 

the more in-depth their understanding is going to be in the 

long run, long being the key word.

Grammar is not built in a day  
- the deep and the engaged again
Another important point made by Thornbury (2001) - and 

one which I have fond truly valid in my teaching experience 

- is that students cannot realistically be expected to 
use the target grammatical structure too soon. It is now 

obvious from all kinds of research that the grammatical 

system needs time to absorb new information (for example, 

the past perfect tense construction) and to reorganise itself. 

That is why students need to be given  a lot of opportunities 

to practise the new structure in semi-controlled conditions, 

without the pressure of producing something completely 

new.  They need to be given time and space to think and use 

the new structure in a conscious, careful way, in a variety 

of different kinds of activities, which will engage students 

emotionally and/or cognitively. 

An activity which does make students more conscious users 

of L2 and requires that they make informed choices, as 

discussed by Grzegorz Śpiewak (2015), is partial translation: 

students are made to notice the differences (and similarities) 

between the two languages in a direct and explicit way, and, 

by proposing different options, give you feedback on how 

well they understand L2 grammatical structures. You can 

then decide whether the students need some more work on 

a particular structure, for example the past perfect:

Source: Password 1 Student’s Book, p. 92 (Macmillan 2015)

As Thornbury (2001) puts it, interaction should be meaning-

driven; it should not be practice of grammatical forms only. 

It should engage students by letting them express their 

personal meanings, not just manipulating meaningless forms:

Source: Password 1 Student’s Book, p. 92 (Macmillan 2015)

When we want students to start producing their own 

messages with the target structure, one of the best ways 

of doing so is to let them first write what they are going to 

say with the use of the new structure, and then have them 

say that to their partner, whether it is a dialogue or a story, 

as in the task below:

Source: Password 1 Student’s Book, p. 96 (Macmillan 2015)
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To sum up, (guided) deliberate practice means that we as 

teachers choose the time and the place when we want our 

students to focus on grammar, when - on vocabulary, and 

when we feel there is a need to combine both.

Come together, right now
It goes without saying that whatever we do in the upper-

secondary classroom, we always have the matura exam in 

mind. I have already mentioned that the two tasks in the 

Use of English section of the extended level exam which 

I find particularly useful for deep recycling of both grammar 

and vocabulary are completing sentences with prompts that 

was mentioned above and partial translation mentioned 

above, discussed in detail by Grzegorz Śpiewak (2015).  

Completing sentences is the task in which Polish students 

got the lowest result in 2015 extended matura in English 

(a highly disappointing 34 % on average). The students had 

problems with such grammatical structures as used to and 

learn something by heart. They often lost points not because 

they did not know a given structure, but because they used 

articles or prepositions wrongly, or they spelled a word 

incorrectly.

Completing sentences requires that students use both their 

grammatical and lexical competence at the same time, that 

they are really careful and focused not to make mistakes either 

in the use of a given structure, word or phrase, or their spelling, 

and that they do not feel tempted to look for a solution which 

might seem obvious in Polish, but is in fact wrong. Below 

is an exercise which focuses on one grammatical aspect 

(comparative and superlative forms of adjectives):

Source: Password 1 Student’s Book, p. 76 (Macmillan 2015)

There are three kinds of difficulties students face in this 

kind of task:

 they have to decide whether to use the prompts un-

changed and if not – what grammatical form they need 

them in;

 they need to decide what words are missing and where 

they should be placed; these will typically be grammar 

words, like articles, but also prepositions, which are 

often parts of fixed phrases (like learn by heart) or idioms;

 they need to write all the words correctly without any 

spelling mistakes.

As completing sentences with prompts requires a lot of 

deep processing, it should be done as often as possible, 

for example as a revision or warm-up activity. We can write 

a number of prompts on the board, have students work 

on the sentence(s) in pairs, then exchange their ideas with 

another pair, and finally write down different answers on 

board, discussing possible options. 

I am also a firm believer in students writing activities 
for other students, as this is a really effective way of 

processing both the grammatical and lexical knowledge. 

Thus, students can be told to write three or four examples 

for their classmates to complete - on condition that every 

sentence focuses on a different grammatical structure and 

a different vocabulary field. Such a cumulative grammar 

task is extremely beneficial for students as they need to 

retrieve different kinds of information from their memory, 

rather than focus on one structure only (Brown, Roediger, 

McDaniel 2014). In fact, some researchers claim that 

writing tasks for classmates is a much better way of revising 

and recycling the target language than actually doing those 

tasks (cf. Żylińska 2013) – it is in fact a case of deliberate 

practice at its best.

Summary
The Indian writer Tagore said that depth of friendship 

does not depend on length of acquaintance. It is similar 

to acquiring lexical-grammatical competence: while it 

is always a long process, it is not necessarily effective. 

The quantity of activities aimed at practising lexical 

and grammatical competences, and the amount of time 

devoted to them, do not always produce fluent users of 

those competences. 

One might hold that it’s a good idea to start working 

on exam tasks pretty early on, in the belief that that’s 

what the future exam will look like, and that is a good 

approach for our students, no matter how deep their 

knowledge of grammar and vocabulary is. However, 
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I do believe that - especially at lower levels - students 

need a lot of time and opportunities to focus on the two 
competences separately: they need solid background of 

vocabulary and grammar in order to approach the Use 

of English tasks with care and attention.  My teaching 

experience, confirmed by neuro-scientific research, 

shows that the key to mastering both lexical and 

grammatical competence is deep processing of the target 

language, with students being engaged and focused, 

both emotionally and cognitively, by doing a variety of 

tasks - some of them more focused on vocabulary, and 

some - on grammar.  The more advanced our students 

are, the more frequently they will face activities when the 

two competencies become one. This line of thinking may 

sometimes be hidden from our sight, but  I am personally 

convinced that only such an approach can lead to our 

students’ success in becoming fluent and conscious 

users of English, both in their exams and in everyday use 

of English outside the classroom. 
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1.1. Do the crossword with the English equivalents of the adjectives from the box.

samolubny odważny skromny nieszczęśliwy tchórzliwy nieszczery

hojny arogancki towarzyski uroczy radosny rozsądny

O
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B

A

L

 

1.2. Finish the sentences so that they are true for you. Use the adjectives from exercise 1.1.  

Compare your sentences in pairs. 

a. A good friend is always ..., ... and ... . 

 __________________________________________________________________________________________

b. I’d like my friends to think that I am ... and ... . 

 __________________________________________________________________________________________

c. My best friend is never ... . 

 __________________________________________________________________________________________

d. I could never fall in love with someone who is ... and ... . 

 __________________________________________________________________________________________

SET 1    PERSONALITY / FEELINGS BASiC LEvEL

B1
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2.1. Match the parts of the sentences.

1. I’m really hopeless a. on extreme sports like bungee jumping  

or kiteboarding.

2. The teacher was disappointed b. meat, so don’t waste your time making  

burgers.

3. My dad is keen c. with the results of our test.

4. I’m tired d. about all kinds of music.

5. She can’t stand e. of his excuses – I don't think he wants  

to help us.

6. We are all involved f. with celebrities’ lives.

7. Tom’s crazy g. at cooking – I can’t even make scrambled eggs!

8. Alyssa is obsessed h. in the new project organised by the school

2.2. Choose four of the expressions in bold from exercise 2.1. and write one false and three true sentences about yourself.  

Read the sentences to the person sitting next to you and ask them to spot the lie.

 ____________________________________________________________________________________________________

 ____________________________________________________________________________________________________

 ____________________________________________________________________________________________________

 ____________________________________________________________________________________________________

 ____________________________________________________________________________________________________

B2
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1. Add prefixes (ir-, in-, im-, un-, dis-) to form negative adjectives. Then mix the cards and put them face down on the desk. 

Take turns to uncover pairs of cards to find opposites. When you uncover a pair, you get a point ONLY if you mention a 

character from a film or a book that can be described by one of the adjectives.

1a. responsible 1b. ___responsible 2a. sensitive 2b. ___sensitive 

3a. experienced 3b. ___experienced 4a. patient 4b. ___patient 

5a. imaginative 5b. ___imaginative 6a. honest 6b. ___honest 

7a. reliable 7b. ___reliable 8a. sympathetic 8b. ___sympathetic 

9a. communicative 9b. ___communicative 10a. loyal 10b. ___loyal 

11a. interested 11b. ___interested 12a. secure 12b. ___secure

2.1. Match the parts of the sentences.

1. Jenny accused her best friend a. from taking a language course in the summer.

2. The elderly man was taken aback b. to meeting Josh again.

3. My parents discouraged me c. by the way the teenager had treated him.

4. He reminds me d. out of place in the new school.

5. I’m really looking forward e. of stealing her make-up kit.

6. Judging by the look on the girl’s face, she must 

be really blown away

f. with serious problems on your own.

7. Adrian felt g. by the  performance she's just seen.

8. It’s really difficult to cope h. of his grandfather.

2.2. Choose five of the expressions in bold from exercise 2.1. and write two false and three true sentences about yourself.   

Read the sentences to the person sitting next to you and ask them to spot the lies.

 ____________________________________________________________________________________________________

 ____________________________________________________________________________________________________

 ____________________________________________________________________________________________________

 ____________________________________________________________________________________________________

 ____________________________________________________________________________________________________

SET 1    PERSONALITY / FEELINGS ExTEndEd LEvEL
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SET 2    SCHOOL LIFE / WORKING LIFE BASiC LEvEL

1.1. Translate the words from the box and complete the table with the English equivalents. 

korporacja

__________________

lekarz / doktor

__________________

naukowiec

__________________

steward / stewardesa

__________________

recepcjonista/-ka

__________________

doradca, terapeuta

__________________

przewodnik wycieczek

__________________

redactor

__________________

salon piękności

__________________

JOBS WHERE dO THEY WORK?

1. _______________________ surgeon hospital

beautician hairdresser 2. _______________________

coach 3. _______________________ school

4. _______________________ journalist newspaper

personal assistant executive 5. _______________________

6. _______________________ hotel manager hotel

technician 7. _______________________ laboratory

8. _______________________ airline pilot airport

camp supervisor 9. _______________________ work outside

1.2. Work in pairs. Explain the difference between the jobs in each pair. 

Which of the jobs in each pair would you rather do? Why?

2.1.  Match the information from two columns (1–8 and A–H) to make expressions.  

Some verbs can form more than one expression.

1.  earn A   your job

2.  take  B   good at something

3.  quit C   a course

4.  get D   a good salary

5.  be E   overtime

6.  work F   into university

7.  do G   an exam

8.  pass H   time off

B1
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2.2. Put the expressions from exercise 2.1. in the sentences. Where necessary, change the forms of the verbs or introduce 

other modifications.

 1.    After a few months of working day and night on a project she has decided to _______________________ and have 

some rest at the seaside.

 2.   Young people nowadays not only want to _______________________ but also to have a job that truly interests them. 

Money isn’t everything, it seems!

 3.   In primary school I _______________________ science but now I don’t have very good grades for it. Perhaps I should 

study more.

 4.   You need extra qualifications to apply for this position. First of all, you need to _______________________ in statistics.

 5.   I have had enough of my boss. This is it – I _______________________ !

 6.   ‘Have you _______________________ ?’ ‘I’ve failed. I didn’t know the answers to most of the questions.’

 7.   Most of the students in our class are planning to _______________________ next year. Many of us would like to study 

medicine or biotechnology.

 8.   My dad has to _______________________ this month. He is busy with a big project and we only see each other in the 

evenings.

2.3. Write about the last time you took time off, did a course, passed an exam.  

 Compare your sentences in groups of 3 or 4.

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________
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1. Sentences 1–6 miss one word each. Complete them with either word a or b.  

Put the word in the correct place in every sentence.

 1.  After 5 years in this company, James was made. 

 a.  redundant 

 b.  vocational

 __________________________________________________________________________________________________________

 2.  I hate doing all those  grammar exercises.

 a.  rewarding

 b.  tedious

 __________________________________________________________________________________________________________

 3.  Ted’s company signed a contract with a famous football team.

 a.  lucrative

 b.  dedicated

 __________________________________________________________________________________________________________

 4.  Noah has been caught playing recently. He has been cutting classes for two weeks!

 a.  truant

 b.  behind

 __________________________________________________________________________________________________________

 5.  A few of my classmates have in a Spanish course at a local language school.

 a.  passed

 b.  enrolled

 __________________________________________________________________________________________________________

 6.  Young children have a short attention. They find it difficult to concentrate on a single thing for a long time.

 a.  range

 b.  span

 __________________________________________________________________________________________________________

SET 2    SCHOOL LIFE / WORKING LIFE ExTEndEd LEvEL
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2.1. Correct the expressions by putting the words in bold in the right expressions.

pass with flying fee drop from get a classes do a minimum wage 

earn an apprenticeship be flexible hours work a team assess my bonus 

pay a tuition shifts cut colours apply a scholarship do shortlisted 

win for the position of work as part of register take the progress graduate out 

pass with flying

__________________

drop

__________________

get a

__________________

do

__________________

earn

__________________

be 

__________________

work

__________________

assess my

__________________

pay a tuition

__________________

cut

__________________

apply

__________________

do

__________________

win

__________________

work as part of

__________________

take the

__________________

graduate

__________________

2.2. Put the expressions from the box in exercise 2.1. in the right category in the diagram: school life, working life, related both 

to work and school. Explain your choices when necessary.

school life working lifeboth school and work

E2



Language in Use for Matura | Set 3

© Macmillan Polska 2018 PHOTOCOPIABLE

1. Chose the words to complete the texts. There is one extra word for each text which should not be used.  

Use the extra words to write a short text similar to texts 1–3.

1 mix serve ingredients recipe

  This _____________ is very easy. First, put all the _____________ in a bowl. Then _____________ them with a fork.  

Fry the omelette in a pan. 

2 ham fatty fast weight

 If you want to lose _____________, you should cut down on _____________ foods and cut out white sugar. Eat a lot of 

fresh vegetables and drink water. And avoid _____________ food!

3 stale cheese roll dinner

 Yesterday I went shopping for food. We only had some _____________ bread at home so I stopped by a bakery first. Today 

I want to make pizza for _____________ so I also had to buy some _____________ and tomatoes.

2. Take it in turns to define the words to your partner. Do not use the word or phrase provided under the pictures.

pasta chips to cut down on coffee a slice of bread to peel an apple low-fat yoghurt

tinned fish to sprinkle prawns a main course a menu sour

grilled chicken fish and chips an omelette takeaway pizza a biscuit wholemeal bread

a box of chocolates to chop (a carrot) scrambled eggs sparkling water frozen peas cereal

SET 3    FOOD & EATING HABITS BASiC LEvEL
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1.1. Read the definitions and write the missing letters.

1.  a metal container for drinks and food c __ __

2.  a light brown root used as a spice, popular in Asian cuisine g __ __ __ __ r

3.  a white, flower-shaped vegetable __ __ __ l __ __ __ __ w __ __

4.  a popular herb with green leaves used to decorate food p __ __ __ __ __ y

5.  a large exotic fruit that is brown outside and yellow inside __ __ n __ __ p __ __ __

6.  a round deep container with a long handle used for cooking s __ __ __ __ __ __ n

7.  a metal object used for adding sugar to tea or coffee __ __ __ s p __ __ __

8.  a liquid made by boiling carrots, celery etc., used for soups and sauces __ __ g __ __ __ __ __ __     __ t __ __ __

9. a big very juicy fruit that is red inside and has thick green skin __ __ __ __ r __ __ __ __ __

10.   the condition when large groups of people have no food, often  

resulting in illnesses or death

f __ __ __ __ __

11.  slightly bitter, brain-shaped nuts with a hard shell w __ __ __ __ __ __

12.   substances in food that help people grow and build strong muscles; 

you can find them in meat, eggs, legumes etc.

__ r __ __ __ __ __ __

13.  a healthy method of cooking, e.g. rice, fish or vegetables __ __ e __ m __ __ __

1.2. Use 6 of the words from exercise 1.1. to write true sentences about the person you are sitting with.  

Read the sentences to the person and ask him/her if you are right.

2. Play the game in small groups. Define the word to your group. Do not use the three words listed below the key word.  

Listen to your teacher for further instructions. 

disgusting

do not use: 

taste, bad, awful

dairy products

do not use: 

yoghurt, cheese, milk

homemade

do not use: 

take-away, cook, prepare

a vegetarian

do not use: 

meat, vegetables, fruit

crunchy

do not use: 

chips, biscuits, crack

starter

do not use: 

dish, restaurant, small

seafood

do not use:  

fish, prawns, sea

microwave

do not use: 

cook, oven, heat

delicious

do not use: 

good, taste, like

SET 3    FOOD & EATING HABITS ExTEndEd LEvEL
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3.1. Choose the option which best explains the meaning of these expressions. 

1. When you’re a fussy eater, you…

 a.  generally like eating. b.  carefully select what you eat.

2. If a person has a sweet tooth, …

 a.  they like sweets. b.  their teeth ache when they eat sweet foods.

3. If you eat like a bird, you eat…

 a.  a lot.  b.  very little.

4. When your eyes are bigger than your stomach …

 a.  you eat more than you should. b.  you think you will eat a lot but you really don’t.

5. If you can’t resist the temptation of eating something …

 a.  you find the food disgusting.  b.  the food is so good that you will eat it.

3.2. Answer the questions for yourself. Walk around the classroom and ask other students the questions to find as many 

people who are like you as possible.

  Are you a fussy eater?

  Do you have a sweet tooth?

  Do you eat like a bird or do you eat like a horse?

  Can you resist the temptation of eating delicious but unhealthy food?

E2
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1.1. Circle the odd one out. Explain your decision.

1 football tennis rugby cycling

2 spectator champion player athlete

3 wetsuit puck helmet trainers

4 ski jumping skating snowboarding sailing

5 parachuting bungee jumping high jump free running

6 judo discus long jump shot put

7 billiards weightlifting gymnastics rowing

1.2. Work in groups of 3 or 4. Choose one of the columns in exercise 1.1. and write a 50-70-word report from a sports 

event. In the report you have to use at least 5 of the words from the column you choose.

2.1. Translate the words in the box into English. Write the English names of sports equipment under the pictures. 

rakieta tenisowa

___________________

siatka

___________________

rękawice bokserskie

___________________

lotka

___________________

kij bejsbolowy

___________________

hantle

___________________

kij hokejowy

___________________

skakanka

___________________

1. ___________________ 2. ___________________ 3. ___________________ 4. ___________________

5. ___________________ 6. ___________________ 7. ___________________ 8. ___________________

2.2. Give the names of sports in which you use the equipment from exercise 2.1.  

Name the piece of equipment which in exercise 2.1. is not used for any official sport. 

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

SET 4    SPORT BASiC LEvEL
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2.3. Discuss the questions in pairs or groups of 3 or 4. Give reasons for your answers. 

Which sport in exercise 2.1:

 a. is the fastest? _______________________

 b. is the most tiring? _______________________

 c. is the most popular in Poland? _______________________

 d. is the healthiest? _______________________

 e. have you tried? _______________________

 f. would you like to try? _______________________

 g. would you never like to try? _______________________

3. Five of the words in italics are in the wrong sentences. Correct the mistakes by putting the words in the right sentences.

1.        A style of swimming on your back is called relay race.

2.       Skiers go down the slope, which is a side of a hill or a mountain.

3.       In a trekking, runners do parts of the race as a team.

4.       A  runner-up is the person who comes second in a race or a competition.

5.       All the spectators watching a sports event in a stadium are called the backstroke.

6.       A judge in a game of football is called a referee.

7.       Your achievement in sport which is better than any achievements before is called your audience.

8.       People often go personal best in the mountains during the holidays.

B2



Set 4 | Language in Use for Matura

© Macmillan Polska 2018 PHOTOCOPIABLE

1.1. Label the pict ures. If necessary, use a dictionary.

SPORTS

1. ___________________ 2. ___________________ 3. ___________________ 4. ___________________ 5. ___________________

PLACES

1. ___________________ 2. ___________________ 3. ___________________ 4. ___________________ 5. ___________________

PEOPLE

1. ___________________ 2. ___________________ 3. ___________________ 4. ___________________ 5. ___________________

ACCESSORIES

1. ___________________ 2. ___________________ 3. ___________________ 4. ___________________ 5. ___________________

1.2. Order the sports in exercise 1.1. from the least to the most dangerous.  Compare your answers in pairs.

SET 4    SPORT ExTEndEd LEvEL
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1.3. Work in pairs. Order the places in exercise 1 from the most to the least spacious. You have 1 minute to do it.

2.1. Complete the sentences with the missing words. Some letters have been given.

1.   Playing chess has been my favourite p__ __ __ __ m __ recently. Maybe it doesn’t make you fitter but it keeps the 

brain in great shape!

2.   What’s your favourite way to u__ __ __ n __ after a hard training day? Mine is a long shower and watching a film in 

bed.

3.   To be successful in sport, you have to train a lot, but, first of all, you need to have a p__ __ __ __ __n for it.

4.   If you like taking __ __ s __ __ you can try extreme sports such as white-water rafting or bungee jumping.

5.   Nessi and Gower are going __ e __ __   in   __ e __ __. At this point we have no idea who is going to win the race.

6.   Yesterday’s football match ended in a d__ __ __  1:1. Maybe our team will win the return match next week.

7.   I like going to the gym and jogging, but I’m not a fan of c__m__ __ __ __ __ __ __ __ sports like tennis or football.

8.   If he wants to win the race, he’ll have to overtake Jones and Marconi in the final l__ __.

2.2. Read sentences 1 and 7 again. Are they true for you? Discuss in pairs.

2.3. Choose five of the sentences in exercise 2.1. and translate them into Polish.

a.  ______________________________________________________________________________________________________

b.   ______________________________________________________________________________________________________

c.   ______________________________________________________________________________________________________

d.   ______________________________________________________________________________________________________

e.  ______________________________________________________________________________________________________
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1. Work in pairs. Describe your pictures. Find at least 10 differences (there are 13 altogether).

Student A

Student B

SET 5    TRAVELLING & TOURISM BASiC LEvEL
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1.1. Read the prompts and guess the words. Then put the words in the crossword. Read the password. What does it mean?

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

1. Lying on the beach in full sun.

2. Seeing interesting places while visiting a city/region etc.

3. A person who is having a holiday.

4. Very old (e.g. about ruins or a building)

5. A hole in a car tyre. 

6. A book containing information about a place you are visiting.

7. A short holiday spent in a city, usually abroad.

8. A boat trip for pleasure.

9. A very fast boat.

10. A ‘room’ on the train.

11. A holiday arranged by a travel agency (2 words).

12. A natural structure on the seabed which is a diving attraction (2 words)

13. A place where people can pitch their tents during the holiday.

14. A place where many people spend their holidays.

15. A piece of paper which you have to buy to travel somewhere.

SET 5    TRAVELLING & TOURISM ExTEndEd LEvEL
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1.2. Work in pairs. Look at the crossword again and find words which describe different types of holidays.  

Choose one of them and make a list of what you can do on this type of holiday.  

Work with another group that has chosen the same type of holiday and compare your lists.

2. Complete the expressions with the words from the box. Then match the expressions with meanings A-I. 

Choose three expressions and write a sentence with each.

go give have

soak up check in cancel

wear travel hit

1.  ________________________ a booking ____

2.  ________________________ somebody a lift ____

3.  ________________________ your luggage ____

4.  ________________________ a seatbelt ____

5.  ________________________ on a full-day excursion ____

6.  ________________________ the sun ____

7.  ________________________ the time of your life ____

8.  ________________________ the road ____

9.  ________________________ on business ____

A.  take somebody somewhere in your car

B.  inform the hotel that you won’t come

C.  enjoy something very much

D.  protect yourself while travelling by car or plane

E.  go somewhere because of your job

F.  give your bags to an airport official

G.  start a journey

H.  go somewhere and spend a day there for pleasure

I.  enjoy spending time in the sun

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________

 __________________________________________________________________________________________________________
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Set 1 PERSOnALiTY / FEELinGS
Basic Level
1.1.

A M O D E S T
R U

C H E E R F U L T
O G

M G E N E R O U S
I A I E

D I S H O N E S T N N
E T G S
R C I
A O B R A V E
B W L
L A D O R A B L E
E R

D
S E L F I S H

Y

2.1. 
1. g
2. c
3. a
4. e
5. b
6. h
7. d
8. f

Set 1 PERSOnALiTY / FEELinGS
Extended Level
1.
1. irresponsible 
2. insensitive 
3. inexperienced 
4. impatient 
5. unimaginative
6. dishonest 
7. unreliable 
8. unsympathetic 
9. uncommunicative 
10. disloyal 
11. uninterested/disinterested 
12. insecure

2.1.
1. e
2. c
3. a
4. h
5. b
6. g
7. d
8. f

Set 2 SCHOOL LiFE / WORKinG LiFE
Basic Level
1.1.
1. physician
2. beauty parlour
3. counsellor
4. editor
5. corporation

6. receptionist
7. scientist
8. flight attendant
9. tour guide

1.2.
1 a physician - a doctor, a surgeon - a doctor trained to perform 

operations
2 a beautician - someone who gives people beauty treatments, 

a hairdresser - someone who takes care of or styles other 
people’s hair 

3 a coach - a person who trains a sports team at school, 
a counsellor - a person who advises young people about how to 
deal with their problems

4 an editor - the person in charge of a newspaper or magazine, 
a journalist - a person writing articles for a newspaper or 
magazine

5 a personal assistant - someone whose job is to help the 
manager by writing letters etc, executive - a senior manager in 
a business or an organisation

6 a receptionist - someone who works in reception at a hotel or 
office, a hotel manager - the person who organises and controls 
the running of a hotel

7 a technician - someone with technical training whose job 
involves using special equipment, a scientist - a person trained 
in science

8 a flight attendant - a person whose job is to look after 
passengers on a plane, an airline pilot - the person who flies  
plane

9 a camp supervisor - someone who is in charge of a camp for 
young people, a tour guide - a person who looks after a group 
of tourists and gives them information about the place they are 
visiting

2.1. 
1 D
2 C,H
3 A
4 F
5 B
6 E
7 A,C
8 G

2.2. 
1. take time off
2. earn a good salary
3. was good at
4. do a course
5. am quitting my job/am going to quit my job/will quit my job
6. passed the exam
7. get into university
8. work overtime

Set 2 SCHOOL LiFE / WORKinG LiFE
Extended Level
1.
1. After 5 years in this company, James was made redundant. 
2. I hate doing all those tedious grammar exercises.

TECHER’S nOTES And THE KEY

1
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3. Ted’s company signed a lucrative contract with a famous 
football team.

4. Noah has been caught playing truant recently. He has been 
cutting classes for two weeks!

5. A few of my classmates have enrolled  in a Spanish course at a 
local language school.

6. Young children have a short attention span. They find it 
difficult to concentrate on a single thing for a long time.

2.1.

pass with flying 
colours drop out get a bonus do an  

apprenticeship

earn minimum 
wage be shortlisted work shifts assess  

my progress

pay tuition fee cut classes apply for the  
position of do flexible hours

win a scholarship work as part of  
a team take the register graduate from 

2.2.
(suggested answers, but they may vary):
school life: pass with flying colours, pay a tuition fee, win a 
scholarship, drop out, cut classes, take the register, graduate from
working life: earn a minimum wage, work shifts, apply for the 
position of, do flexible hours, get a bonus, be shortlisted
both school and work: work as part of a team, do an 
apprenticeship, assess my progress

Set 3 FOOd & EATinG HABiTS
Basic Level
1. 
1. recipe, ingredients, mix
2. weight, fatty, fast
3. stale, dinner, cheese 

2. Procedure:
Photocopy the handout (one per pair) and cut into squares. Students 
place the cards face down on the table so that they cannot see the 
illustrations. Students take turns to draw a card and describe/define 
the word to their partner. They cannot use the word(s) provided.

Set 3 FOOd & EATinG HABiTS
Extended Level
1.1.
1. can
2. ginger
3. cauliflower
4. parsley
5. pineapple
6. saucepan
7. teaspoon
8. vegetable stock
9. watermelon
10. famine
11. walnuts
12. proteins
13. steaming

2. 
Procedure 1:
Photocopy the cards – one per group of 3 or 4 students. Cut the 
sheet into separate cards. Ask students to nominate one person in 

each group to define the words on the cards to other members of 
the group. Set a time limit of 30 second for one word. The group 
with the greatest number of correct guesses is the winner.

Procedure 2 (to be played after the students have played 
according to Procedure 1):
Use the cards from a previous lesson. Students work in groups of 3 
or 4. One student reads the three taboo words and the others must 
say what the key word is. Set a time limit of 15 seconds per word. 
The group with the greatest number of correct guesses is the winner.

3.1.
1. b
2. a
3. b
4. b
5. b

Set 4 SPORT
Basic Level
1.1.
1. cycling (the other ones are games played with some sort of balls)
2. spectator (not actively involved in doing sports)
3.  puck – equipment used for playing (the others are something  

sportspeople put on)
4. sailing (the others are winter sports)
5. high jump (the others are extreme sports)
6. judo – a martial art (the others are athletic sports)
7. rowing – an outdoor sport (the others are indoor sports)

2.1.
1. skipping rope
2. boxing gloves
3. weights
4. stick
5. net
6. racket
7. shuttlecock
8. bat

2.2.  
1. Not used for any official sport  
2. boxing 
3. weightlifting/bodybuilding  
4. hockey/ice hockey  
5. volleyball  
6. tennis  
7. badminton  
8. baseball

3. 
1. backstroke
2. correct
3. relay race
4. correct
5. audience
6. correct
7. personal best
8. trekking

2
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Set 4 SPORT
Extended Level
1.1.
SPORTS: javelin (throw), paragliding, scuba diving, speedway, long 
jump
PLACES: (tennis) court, locker, ice rink, sports/leisure centre, track
PEOPLE: coach/trainer, goalkeeper/goalie (inf.), umpire, gymnast, 
canoeist
ACCESSORIES: bow, oar/paddle, pads, poles, pin 

1.2. (suggested answers):
javelin (throw), long jump, scuba diving, speedway, paragliding

1.3. (suggested answers):
Sports/Leisure centre, ice rink, tennis court, track, locker

2.1.
1. pastime
2. unwind
3. passion
4. risks
5. neck / neck
6. draw
7. competitive
8. lap

2.3.
1. Granie w szachy to ostatnio moja ulubiona rozrywka. Może nie 

sprawią, że będziesz bardziej sprawny fizycznie, ale to na pewno 
świetny trening dla mózgu!

2. Jaki jest Twój ulubiony sposób na relaks po ciężkim dniu 
treningowym? Mój to dłuższy prysznic i oglądanie filmu w łóżku.

3. Żeby odnieść sukces w sporcie, trzeba dużo trenować, ale 
przede wszystkim musisz mieć pasję.

4. Jeśli lubisz ryzyko, możesz spróbować takich sportów 
ekstremalnych jak spływy górskie lub skoki na bungee.

5. Nessi i Gower idą ramię w ramię. W tym momencie nie mamy 
pojęcia, kto wygra wyścig.

6. Wczorajszy mecz piłki nożnej skończył się remisem 1:1. Może 
nasza drużyna wygra mecz rewanżowy w przyszłym tygodniu.

7. Lubię chodzić na siłownię i biegać, ale nie jestem fanem 
sportów, w których liczy się współzawodnictwo, takich jak tenis 
czy piłka nożna. 

8. Jeśli chce wygrać wyścig, będzie musiał wyprzedzić Jonesa 
i Marconiego na ostatnim okrążeniu.

Set 5 TRAvELLinG & TOURiSM
Basic Level
1. 
1
A It’s sunny.
B It’s cloudy.
2
A  There’s a plane in the sky, perhaps it has just taken off.  / A 
plane is taking off.  
B. There’s no plane in the sky. 
3
A  The man is getting on the bus.
B. The man is getting off the bus.
4
A The woman is reading a guidebook.

B The woman is using a smartphone.
5 
A There’s a 5-star hotel.
B. There’s a hostel.
6
A The woman at the bus stop has got a large backpack.
B The woman at the bus stop has got a small handbag.
7
A The tour guide is a woman.
B The tour guide is a man.
8
A There is a statue of a horse.
B There is a statue of a king.
9
A The couple are choosing postcards.
B The couple are arguing.
10
A There is a museum.
B There’s a restaurant.
11
A One of the cars has got the boot open.
B One of the cars has got a flat tyre.
12
A The woman on the bike route is riding a bike.
B The woman on the bike route is roller-skating.
13
A The street banner says: 2 weeks in Egypt for the price of 1
B The street banner says: Cheap flights! Visit www.buyfly.com

Set 5 TRAvELLinG & TOURiSM
Extended Level
1.1.

1 S U N B A T H I N G

2 S I G H T S E E I N G

3 H O L I D A Y M A K E R

4 A N C I E N T

5 P U N C T U R E

6 G U I D E B O O K

7 C I T Y B R E A K

8 C R U I S E

9 S P E E D B O A T

10 C O M P A R T M E N T

11 P A C K A G E H O L I D A Y

12 C O R A L R E E F

13 C A M P S I T E

14 R E S O R T

15 T I C K E T

1.2. 
1. Sightseeing
2. City break
3. Package holiday

2. 
1. cancel a booking  B 
2. give somebody a lift  A 
3. check in your luggage  F 
4. wear a seatbelt  D 
5. go on a full-day excursion  H 
6. soak up the sun  I 
7. have the time of your life  C 
8. hit the road  G 
9. travel on business  E 

3
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7
I couldn't agree more!

1 Do you think playing computer games is a bad thing? Why/why not?

2 Do you think that using a lot of electronic gadgets at home and at school makes us lazy? Why/why not?

3 Do you think that online transactions and credit cards will ever completely replace the need for cash? Why/why not?

4 Do you think children should be discouraged from spending too much time on their computers? Why/why not?

5 Is it possible to become successful nowadays without having technological skills?

6 What invention would you like to see in the future? Why?

7 If you were to create an avatar, what would he/she be like?

8 Do you think social networking sites are the best way to communicate with friends? Why/why not?

9 Do you think that the Internet will ever be properly policed? Why/why not?

10 Which technological development has had the most impact on society recently? Why?

11 Which piece of technology do you think will become unnecessary in the near future? Why?

12 Was Steve Jobs a great innovator? Why?/why not?

U
S

E
FU

L
LA

N
G

U
A

G
E AGREEING
I couldn’t agree more.
I totally agree with … on this …
That’s exactly what I think.
I was going to say the same thing.
My thoughts, entirely.

DISAGREEING
I think exactly the opposite!
No, I have a different take on this.
I wouldn’t say that at all.
I think you’re missing the point.
You’ve got to be kidding!
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7
Digital battle

Communicative Activity 2

‘DIGITAL BATTLE’, Saturday 7 p.m.
A hit TV show for digital natives. Three student teams meet live in the studio. Each team promotes a different digital 
invention. In a heated debate, teams explain why ‘their’ invention is the best. This week’s show features a battle between: 
email, Google and the social networking site. 

EMAIL – advantages to consider:
• updating relatives who live abroad with news
• keeping in touch with foreign friends and pen pals 

(language learning, holiday acquaintances)
• having easy access to news and advertisements 

(e-newsletters)
• sharing information at work
• sharing info at school (teacher-student and 

homework)
• sending presentations, photo and video files
• applying for a job

• making enquiries and complaints (shopping and other 
online services)

• booking tickets and accommodation

‘DIGITAL BATTLE’, Saturday 7 p.m.
A hit TV show for digital natives. Three student teams meet live in the studio. Each team promotes a different digital 
invention. In a heated debate, teams explain why ‘their’ invention is the best. This week’s show features a battle 
between: email, Google and social networking site. 

GOOGLE – advantages to consider:
• googling information for school/work projects
• finding directions (maps)
• finding shops, services and institutions in the area
• checking the latest headlines (news update)
• access to foreign language information and 

learning (translators, dictionaries)
• searching for entertainment (video, games etc.) 
• personalised iGoogle home page with several 

gadgets (calendar, weather forecast)

• having easy access to advertisements (promotions) 
• finding old friends

EMAIL

U
S

E
FU

L
LA

N
G

U
A

G
E

If you don’t have access to … , you won’t be able to … .
You won’t … unless you have …
You will … provided that … is available.
As long as you can use … , you will defi nitely … 

GOOGLE

SOCIAL NETWORKING SITE

‘DIGITAL BATTLE’, Saturday 7 p.m.
A hit TV show for digital natives. � ree student teams meet live in the studio. Each team promotes a di� erent 
digital invention. In a heated debate, teams explain why ‘their’ invention is the best. � is week’s show features a battle 
between: email, Google and the social networking site. 

SOCIAL NETWORKING SITE – advantages to consider:
• finding old friends and lost acquaintances
• keeping in touch with friends and relatives abroad
• sharing useful information (advice, ideas, 

film reviews, rumours)
• posting pictures, video files, music files and links 

easily (holiday memories, favourite songs)
• updating family and friends with news (family 

celebrations, changes in your life)
• playing games (free applications)
• joining and following fan sites

• having easy access to advertisements (promotions, 
collective buying, etc.) 

• using it to find a job

U
S

E
FU

L
LA

N
G

U
A

G
E

If you don’t have access to … , you won’t be able to … .
You won’t … unless you have …
You will … provided that … is available.
As long as you can use … , you will defi nitely …

U
S

E
FU

L
LA

N
G

U
A

G
E

If you don’t have access to … , you won’t be able to … .
You won’t … unless you have …
You will … provided that … is available.
As long as you can use … , you will defi nitely …
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reading for detail, coherence and cohesion
reading for detail, coherence and cohesion7 Reading

1 Work in pairs. Answer the questions and justify your decisions.
Would you like to be able to:

• live in a space colony? Why/why not?
• have your own clone? Why/why not?
• have a designer baby? Why/why not?

• be immortal? Why/why not?
• travel in time? Why/why not?
• read people’s mind? Why/why not?

2 Read the first paragraph of the text below and answer the question. 
Which of the sentences is not true according to the text?

a Carl realises Tara is jealous of other attractive girls.
b Carl believes Tara is a mind-reader.
c Carl knows Tara can’t read his thoughts.

TEENAGE MIND READER 
LEAVES TEACHERS IN SHOCK FIRST DESIGNER BABY COSTS 

POP STAR A FORTUNE

Time travel tickets on sale

GM FOOD MAKES HUMANS LIVE LONGER
WOMAN WHOSE AGEING PROCESS WAS STOPPED

3 EXAM TASK  Read the text in 2 again and choose the sentences (A–E) to complete the gaps (1–4). 
There is one extra sentence.
A I don’t want to know exactly what the person I’m talking to thinks of me either.
B When he or she thinks of a number, the brain signals are translated into computer code.
C He has used a well-known technology called ‘brain-computer interfacing’ (BCI) in his experiments.
D The system allows two individuals to send simple messages over the Internet using only their brains.
E At this early stage, however, sending words, images and longer messages is still impossible.

4 Work in pairs. Choose two tabloid headlines from the list below and write short news reports. Then get 
together with another pair. Read each other’s reports and decide which one is the best and should go on the 
tabloid’s front page.

Have you ever met a mind reader? Apparently, my friend 
Carl has. He claims his girlfriend, Tara, is relatively 

good at reading his thoughts. ‘Whenever we are walking past 
a pretty girl in the street,’ says Carl, ‘Tara gives me one of her 
angry looks and says she knows exactly what I’m thinking and 
that I’d better stop!’ 

Jokes aside, British scientists are working on an advanced 
computer system that makes ‘brain-to-brain’ (B2B) 
communication between two people possible. 1  
Currently, it is being developed in the laboratories of the 
University of Southampton.

The first successful experiments involve sending a series 
of numbers from one mind directly to another. They require 
two people and two computers with access to the Internet. 
Two volunteers have electrodes connecting their heads to 
computers. The electrodes monitor the first person’s brain 
activity. 2  As soon as the code enters the computer, 
it is read and the message is sent to the second computer over 
the Internet. The other person picks up the computer message 
through their electrodes too. It takes about half a minute to 
send four numbers using the B2B method.

3  Dr Chris James expects that people will be able 
to communicate more complex messages via B2B only after 
they have electrodes implanted directly in the brain. Although 

that won’t happen overnight, it is quite likely that B2B 
communication will replace computer keyboards and mobile 
phones in the future. Dr James is thinking of producing 
brain-controlled wheelchairs and developing B2B-enhanced 
computer games.

The news is spreading fast and most scientists are all for 
further development. Obviously, there are also people who 
openly share their reservations. ‘I totally disapprove of such 
inventions. Basically, I’m afraid of communicating things 
I don’t want to say. 4  And why should he or she know 
the things I want to keep secret? I need some distance between 
myself and someone I’m talking to,’ says 19-year-old Sheri. 
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7
role-play

Speaking

1 Work in pairs. Look at the photographs below and discuss possible technological problems you could 
encounter when using these gadgets and appliances. 

2 Translate the sentences into English.

1 Upewnij się, że Twój telefon jest w pełni naładowany, zanim go włączysz po raz pierwszy.

2 Ta sama wiadomość wyskakuje od nowa na głównym ekranie i nie mogę tego zatrzymać!

3 Próbowałeś już zrestartować komputer, prawda?

4 Jeśli pilot do telewizora nie działa, zanim zrobisz cokolwiek innego, wymień baterie.

5 Włożyłam do telefonu kartę, wpisałam PIN, ale obawiam się, że coś jest nie tak – ekran zrobił się pusty.

6 Nie wpadłem na pomysł, żeby włączyć suszarkę do gniazdka!

3 Work in pairs. Give advice and suggestions to solve the problems of malfunctions you were discussing in 1 above.

4 EXAM TASK  Work in pairs and do the task. Then swap roles and do the task again.

Uczeń A
Zamierzasz kupić bratu na urodziny drona, o posiadaniu którego marzy. Nie jesteś ekspertem w tym 
temacie, dlatego przed zakupem prosisz o radę kolegę z Anglii, który chodzi z Tobą do szkoły i jest 
zainteresowany nowinkami technologicznymi. W rozmowie z Uczniem B omów poniższe cztery kwestie.

Uczeń B
Jesteś kolegą Ucznia A z Anglii. Rozmawiacie na temat dronu, który Uczeń A chce kupić swojemu bratu 
w prezencie urodzinowym. Jesteś fascynatem nowych technologii i gadżetów. Rozmowę rozpoczyna 
uczeń A. W zależności od tego, jak potoczy się rozmowa, spróbuj włączyć do niej wszystkie/wybrane 
punkty:

• Poproś ucznia A o dokładniejsze objaśnienie jakiejś kwestii.
• Grzecznie nie zgódź się z uczniem A, tak aby musiał podać kolejne argumenty lub zaproponować inne 

rozwiązanie.
• Nie pasuje Ci termin w jakim uczeń A prosi Cię o pomoc w zakupie prezentu.
• Chcesz partycypować w kosztach prezentu dla brata ucznia A, uważasz to za lepsze rozwiązanie niż kupowanie 

mu oddzielnego prezentu, o czym myślałeś wcześniej.

rodzaje i cena wsparcie kolegi 
przy zakupie sposób obsługi gwarancja

1 42 3
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7
a letter to the editor
Writing

1 Complete the dialogue using the words in brackets in the correct forms.

Customer  Excuse me, I’d like to make a 1  (complain) about the iPod I bought yesterday. 
As I was checking it at home, I discovered one earpiece is 2  (break) 
and the charger is 3  (miss). I am very 4  (disappoint) 
and would like to get a 5  (replace). If I don’t receive the right 
6  (compensate) immediately, I shall take the matter 7  (far).

Assistant  I’m 8  (terrible) sorry to hear that. Have you got your receipt?

Customer  I’m afraid I haven’t. I’ve thrown it away. I’m 9  (awful) sorry about that. 
But don’t you remember me? You sold me the item yesterday.

Assistant  If you don’t show us some evidence of your purchase on paper, we can’t accept 
10  (responsible) for the 11  (fault) product.

Customer  Can I speak to the 12  (manage) then?

Assistant  I’m sorry, but you’ll have to put everything in 13  (write) first. Here’s a form to fill in.

2 Read again the dialogue in 1 above. What is the problem? What action does the customer think should be 
taken to solve it? Why isn’t the shop assistant eager to meet the customer’s expectations?

3 Translate the sentences into English.

1 Zwracam się do Państwa z zażaleniem na jakość produktu, jaki nabyłem w Państwa sklepie.

2 Jestem również zawiedziony poziomem obsługi klienta, który nie dorasta do moich oczekiwań.

3 Sprawę pogarsza fakt, że mimo ponawianych przeze mnie prób rozwiązania problemu, moja skarga telefoniczna 
nie została dotychczas odpowiednio rozpatrzona.

4 Wierzę, że z powodu niedogodności, których doświadczam, pieniądze, które u państwa wydałem, powinny 
mi zostać zwrócone lub zaliczone na poczet przyszłych zakupów.

5 Będę wdzięczny za niezwłoczne wsparcie w rozwiązaniu tej pilnej dla mnie sprawy.

4 EXAM TASK  Read the instructions and do the writing task.

Jesteś niezadowolonym klientem z ćwiczenia 1 powyżej. Napisz do list ze skargą na zaistniałą sytuację do menadżera 
działu sklepu, w którym dokonałeś zakupu. Opisz problem oraz napisz, jakich działań oczekujesz od dyrekcji sklepu.
Wypowiedź powinna zawierać od 200 do 250 słów i spełniać wszystkie wymogi typowe dla formy wskazanej 
w poleceniu.
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7 Vocabulary and Grammar

false friends • technology

1 Fill in the missing letters to form words based on the clues 1–13 below. Then read the password in the first 
horizontal line.

1 2 3 4 5 6 7 AN 8 X 9 E 10 11 12 E N 13

O N H R L O Y
L Z S A E B S
L Z R O E N E

L C G T A O R
L T B
O L
W V

R
Y

1 Don’t forget to  the receipt after payment.
2 Stop pouring or the tank will .
3 The  that comes with the blow-dryer helps to concentrate the airfl ow directly onto your hair.
4 The use of a   product can cause a serious injury.
5 I would like to complain about  customer service received at your hotel.
6 The surgeon was d with negligence after leaving a tissue in the patient’s stomach.
7 Mary’s distinguishing  of character is her uncompromising honesty.
8 The ampere is a common unit of  current.
9   devices such as iPods and tablets enable you to easily access information, no matter where you are.

10 When the iPad locks up, sometimes it’s necessary to  it and start afresh.
11  the card into the card slot and follow the instructions to complete the transaction.
12 Before she went on a diet, it was even diffi cult for her to  a bicycle, not to mention starting pedalling.
13  in your password and then press ‘Enter.’

2 Choose the correct option to complete each sentence.
1 We have two vending machines in our school that dispose / dispense soft drinks and chocolate bars.
2 After switching your smartphone on, enter / insert your PIN.
3 His designer orange headphones stood out / stood up from all the rest available on the market.
4 We boarded the wrong bus, forgot to cash / validate our tickets and finally were caught by a ticket inspector 

and had to pay penalty fare.
5 Slide rules turn out / turn up to be extremely useful for many problem-solving tasks.

3 Replace the ‘false friends’ with their correct equivalents in each sentence. The first letters have been given.

1 Follow us on Facebook to get updates on our c  actual projects and offers. 
2 We have a great selection of ladies t  dress bottoms from leading sports clothes brands. 
3 It is often said that some s   lectures children are assigned to read for school are 

irrelevant and dated and should be replaced with modern books, more suited to young people’s interests. 
4 The s  pension she was paid at her former work was much below the average for comparable 

positions, so she quit and moved to another company. 
5 Nothing can beat the suspense in classical c   criminals by Agatha Christie. 
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7 Review

1 Complete the sentences with the appropriate form of the words in brackets. Then discuss the questions 
with other students.

1 How can teachers make their students think  (innovation) rather than only learn theory 
and cram information?

2 In your opinion, what is the most  (prestige) profession in Poland? Why?
3 Name some Nobel Prize  (receive) and their fi elds of study. Who do you admire most?
4 List three  (invent) which you consider to be the most important in human history. Justify 

your choice.
5 Which do you value most in life: money, social  (recognise) or happy family life? Why?

2 Translate the the Polish parts of the sentences into English. Use the following words: opinion, opinions, fact 
or facts.

1  (Wiem to na pewno) that it was Kevin who leaked the confi dential 
information to the press.

2  (Wbrew powszechnej opinii), the risk of dying in a plane crash is 
much lower than the probability of suffering a fatal accident at home.

3 Rather than rely on  (faktach i liczbach) alone, a good speaker should 
appeal to the listeners’ emotions.

4 It’s essential to  (ustalić fakty) before making such a serious accusation.
5 You’d better  (zatrzymać swoje zdanie dla siebie) instead of spreading 

false gossip and hurting other people.
6 While it’s a   (kwestia opinii) whether it is really necessary to build 

another stadium in the area, it would defi nitely raise the city’s profi le.

3 Rewrite the sentences, using the words given.

1 Suzan doesn’t mind the fact that they call her a weirdo. BEING
She doesn’t mind .

2 You really must clean the staircase as soon as possible. BE
The staircase ought  as soon as possible.

3 Some people say that Marylin Monroe was murdered by the CIA. HAVE
Marylin Monroe is sometimes said  by the CIA.

4 The plane was delayed because of bad weather conditions. ACCOUNT
The plane was delayed  bad weather conditions.

5 His mobile phone was stolen on the train. HAD
He  on the train.

6 Nobody was able to think of any solution to the problem. UP
Nobody  any solution to the problem.

4 Write sentences in the passive from the prompts.
1 My dad started drilling the holes in the wall after the current / turn off.
2 Films / record at this studio / before it shut down.
3 This car window / can only open manually / five turns of the handle.
4 The screen of my smartphone / break / my baby sister / when she dropped it on the floor last week.
5 Tickets for the exhibition / should buy in advance / the teachers.

5 Imagine your country in 50 years’ time. What do you think will change when it comes to …
• HOUSEHOLD APPLIANCES
• ARTIFICIAL INTELLIGENCE
• EDUCATION

• HOUSING
• TRANSPORT
• NATURAL DISASTERS

• SPACE COLONIZATION
• RELATIONSHIPS
• ENTERTAINMENT

Take notes and share your predictions with another student.



Unit 7 Communicative Activity 1

i couldn’t agree more!

Aims:

• agreeing and disagreeing

• consolidating student understanding

of language related to technology

Time: 30 minutes

interaction: small groups

instructions:

1 Photocopy the handout – one per group. Cut each copy up into 

individual questions.

2 Divide the class into small groups. Distribute the questions to 

each group.

3 Explain the activity aim: students shuffle the questions students 

take it in turns to pick a question to discuss.

4 Set a time limit of about 20 minutes. Monitor and help if 

necessary.

5 When students have finished their discussions or reached the 

time limit you set, ask them which question(s) generated most 

discussion and why.

Unit 7 Communicative Activity 2

digital battle

Aims:

• to practise hypothesising

•  to revise and consolidate the first conditional sentences with if, 

unless, provided that, as long as

•  to revise and consolidate the language of technology and 

communication

Time: 40–45 minutes

interaction: three large groups or several groups of three

instructions:

1 Photocopy the handout – one copy per group of three. Cut up 

the cards.

2 Ask students about TV competitions they’ve heard of – the 

funny ones, the silly ones and the good ones. Ask about their 

opinions. Students should justify them.

3 Divide the class into three groups. Get the groups to sit together 

facing each other.

4 Distribute the cards. All the students in one group should get the 

card with the same digital inventions.

5 Ask students to read the TV programme excerpt. Elicit the 

context of the activity (a live TV competition between three 

teams, each representing a different digital invention, trying to 

convince one another that their invention is superior).

6 Draw students’ attention to the ‘useful language’ box phrases.

7 Set a time limit of 10–15 minutes. In three groups, students 

analyse the list of advantages on the card. Their task is to 

brainstorm and prepare their presentations, which must include: 

arguments to support their invention in the TV debate (min. 5 

arguments) arguments against the other two inventions in the 

TV debate (min. 2 arguments per invention)

8 Monitor and offer help when necessary.

9 When they are ready, put the following scenario on the board 

and present the stages of the TV show:

1) Present the advantages of your invention.

2) Listen carefully to the opposing arguments by the other 

teams.

3) Respond to the opposing arguments.

10 At this point, you can choose one of the two options below:

Whole-class debate

1) Arrange the classroom space so that all three teams can sit 

facing each other.

2) Set a time limit of 15–20 minutes. Encourage students to use 

the key language.

3) Moderate the TV show. Appoint students in each team who 

should:

 – present arguments,

 – respond to opposing arguments.

4) Activate as many students as possible, keeping track of time. 

Small group debates

1) Ask students to form smaller groups of three (the pro-email 

person, the pro-Google person and the pro-social networking site 

person). With an even number of students in the class, make one 

group of four.

2) Get students to act out the TV show in smaller groups.

3) Set a time limit of 15–20 minutes. Encourage students to use 

the key language.

4) Monitor group work.

11 When ready, ask students which of the three inventions 

they personally couldn’t live without. Ask them to justify their 

choices.

Unit 7 Reading

1 Students’ own answers

2

 1 b

3

 1 D 2 B 3 E 4 A

4 Students’ own answers

TECHER’S nOTES And THE KEY



Unit 7 Speaking

1 Students’ own answers

2

1 Make sure (that) your phone is fully charged before you turn it on 

for the first time.

2 The same message pops up again and again on the main screen 

and I can’t stop it!

3 You have already tried to reboot the computer, haven’t you?

4 If the remote control doesn’t work, before you do anything else, 

replace the batteries.

5  I inserted the card into the phone, entered the PIN but I’m afraid 

there’s something wrong - the screen went blank.

6 I didn’t come up with the idea of plugging the hairdyer into the 

socket!

3 Students’ own answers

4 Students’ own answers

Unit 7 Writing

1

 1 complaint 2 broken 3 missing 4 disappointed 5 replacement 

6 compensation 7 further 8 terribly 9 awfully 10 responsibility 

11 faulty 12 manager 13 writing

2 Students’ own answers

3

1 I am writing to you to complain about the quality of the product I 

purchased in your shop.

2 I am also disappointed with the quality of customer service, 

which falls short of my expectations.

3 What makes the matters even worse, despite my repeated 

attempts at solving the problem, my phone complaint has not 

yet been dealt with properly.

4 I believe that due to the inconvienience I have been 

experiencing, the money I have spent with you should either be 

returned or credited toward my future bills.

5 I would be grateful for immediate support in resolving this urgent 

issue.

4 Students’ own answers

Unit 7 vocabulary and Grammar

1

 1 collect 2 overflow 3 nozzle 4 defective 5 unsatisfactory 6 

charge 7 trait 8 electric 9 portable 10 reboot 11 insert 12 mount 

13 type

 Password: conduct an experiment

2

1 dispense 2 enter 3 stood out 4 validate 5 turn out

3

1 current 2 tracksuit 3 set texts 4 salary 5 crime stories

Unit 7 Review

1

 1 innovatively 2 prestigious 3 recipients 4 inventions 5 

recognition

2

 1 I know it for a fact 2 Contrary to common opinion 3 facts and 

figures 4 get our /your/the facts right 5 keep your opinions to 

yourself 6 a matter of opinion

3

 1 being called a weirdo 2 to be cleaned (by you) 3 to have been 

murdered 4 on account of 5 had his mobile phone stolen … 6 up 

with any solution

4

1 My dad started drilling the holes in the wall after the current 

had been turned off.

2 Films had been recorded at this studio before it shut down.

3 This car window can only be opened manually by five turns of 

the handle.

4 The screen of my smartphone was broken by my baby sister 

when she dropped it on the floor last week.

5 Tickets for the exhibition should be bought in advance by the 

teachers.

5 Students’ own answers
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