Answers
Activity 2

1B
2B

4A

Answers Activity 3 :

> 3 Read these extracts from instant messages (IMs) Poor you! I know people say ‘don’t share earphones’ - that's
about health problems. Choose the correct alternatives obviously how you 18. affect /contract these things! Also iPods can
A c to complete the sentences. Which problem listed cause 19. deafness/blindness later on in life, can’t they?
1 sore 11 ache in activity 2 isn’t discussed?
2 thI’OUgh 12 trlggered A Based on information from
3 restrict 13 strain /- http://www.dailymail.co.uk/health/article-1191703/So-YOU-allergic-
4 badl D Ben says iPod-As-doctors-warn-mobile-elbow-high-tech-ailments-rise. html#
aadly . I've got a really 1. sore/hurtful elbow. It’'s ages since | Jast'did any
B 14 blisters sport! No idea what it could be. 4 Underline the phrases used to express reasons m
i and consequences of the health problems
2 I8 do.wn M . § 5 § described in the IMs. Work in pairs and use these phrases
6 swollen 16 bring You've been on your mobile a lot recently, haven't you? I'bet i's to talk about reasons and consequences of some other
7 diagnosing E moblle elbow’! That comes 2. ghrough/by bending-your arnttoo common conditions - eg flu/cold/stomach ache etc.
tightly for too long. You 3. restrict/stop the blood supply. People
8 cqmes 17 come whq get it really 4. badly/hard can't do things like open jars. 5 Work in pairs. Complete the questions with the <«+——-+ Answers
9 with 18 contract You'd better be careful! ) D, correct forms of words from the IMs. Then discuss Activity 5
10 recover 19 deafness your answers. 1 il
X . B /\\ N / 1 What are the most common causes of a skin ?
not discussed: mouse (M_ 2 What other health problems have something to 2do
\shoulder Y, Yegsays ) with modern technology? 3 contracting
My thumb is 5 stiff/hard and 6. nauseous/swollen. | think | must 3 How can we reduce the risk of infectious di
have banged it. diseases? 4 diagnose
Pete says 4 What should happen to a doctor who failed to 5 down
No, I reckon you've got texter’s-thumb. Doctors started 7. deciding/ amajor health problem?
diagnosing it a few years'pack. It 8. comes/arrives when people 5 What health problems have you had recently that are
text all the time and it has something to do 9. by/with pressing to your lifestyle?
small buttons. Give ita-rest for'a whileand you should 10. recover/
repair soon,
30
( * to talk about-health problems and their symptoms * to listen about a TV documentary featuring a person with allergies )
objectives * to describe cduses and consequences of ailments « to talk about life experiences and recent events
* to diagnose a’problem and recommend treatment « to act out a doctor-patient conversation
74nar /structures vocabulary pronunciation | language functions
«-the present perfect simple « ailments: mobile elbow, texter’s thumb, Wii knee, * sound and * recommending and
and continuous Wii shoulder, PlayStation pimple, iPod earache, spelling: /g/ suggesting solutions
mouseshoulder and treatment
t t * symptoms and diagnoses: sore elbow, come through, * expressing reasons
EIiE[E i restrict the blood supply, get sth really badly, stiff, swollen, and consequences
langua diagnosing, it comes when, has something to do with, * describing symptoms
recover, ache all over, trigger, put too much strain on,  diagnosing a problem
bring sb out in a painful rash, down to sb playing, bring out
/N a vaccine against, come down with, contract, deafness
/ . . .
assive * past modals * medicine and health problems: joints, sweat glands, moist,
* had better multiply, nausea, vital, blisters, regime
 audio CD1 * photocopies of TRF page 26
 edukacja prozdrowotna: znajomo$¢ gtéwnych czynnikéw sprzyjajacych i zagrazajgcych zdrowiu cztowieka oraz podstawowych zasad profilaktyki
najczestszych zaburzen i choréb, realizowanie warto$ci zwigzanych ze zdrowiem
« edukacja czytelnicza i medialna: rozne formy uzaleznien medialnych J

Allergic to the 21 century

TEMAT MATURALNY: ZDROWIE

A. INTRO

(1 Work in pairs. Make a list of the health problems &
we have today that our great-grandparents
didn’t have.

2 Look at the pictures (A-E) and match with the
problems (1-7). You can choose some pictures more
than once. What do you think these problems are and
why do people get them? Use a dictionary if necessary.

D]

5 Wiiknee
6 iPod earache __
7 Mouse shoulder ___

1 Mobile elbow

2 Texter'sthumb _

3 PlayStation pimple ___
4 Wiishoulder ___

B. VOCABULARY

Unit04 Allergic to the 21+ century

TARGETS FOR THIS UNIT

COMMUNICATION: expressing cause and effect, describing the results of past
actions, inis ing and i

LANGUAGE: the present perfect simple/continuous, the past perfect simple/
continuous, sentence patterns with the past simple/the present perfect

and the past perfect/the past simple

REVISION: the present perfect, the past perfect

VOCABULARY: ailments, symptoms, diagnoses, disabilities
PRONUNCIATION: sounds and spelling: g

c

(Donna says

I'm seeing the doctor later. | 11. ache/pain all over — my knees and
my shoulder are really hurting.

Tom says
That's 12. triggered/started by using your Wii Fit too often!*You're
putting too much 13. strain/effort on your joints. You should wafm
up! Loads of people have been getting the same problems since Wil
released the Wii Fit game. J
D
-

y & S
Tricia says

‘You know something’s brought me-out in-painful 4. blisters/rash
on my hands? Well, it's a new condition called-PlayStation Pimple’!
It's where the white blood cells attack the sweat glands, and in my
case it's 15. down/up to me playing on my PlayStation too much!

Richard says
Perhaps they ought to 16--bring/take out a vaccine against all
these new conditions!

L L) / = -
—/
E A <
Carol says

These €araches’|'ve been haying are caused by my iPod, would
you believe.it/Apparently the bud earphones create a moist, warm
envirenment for the bacteria to multiply and you can 17. come/take
down with all sorfs-of diseases! Uggh!

Jenny says




LESSON 1

WaRM-uP: secret word

Divide the class into pairs. In each pair, Student A sits with his/
her back to the board. Write the word allergy on the board.
Students B have 30 seconds to explain or define the word for
their partners to guess silently by writing down the possible
answers. No one should call out the word. When the time is up,
find out how many students have managed to guess the word
correctly. Focus students’ attention on the topic of the lesson,
and elicit that allergy can refer to both a medical disorder and
a general negative reaction towards a given concept.

A. INTRO

1

¢ In pairs, students make a list of health problems that were
unheard of a hundred years ago. To help them find ideas,
you can write the following topics for them to consider:
technology, beauty, work, food, stimulants.

» Set a time limit of 3 minutes. The pair with the longest list
reads out the problems. Other pairs add problems that have
not been mentioned.

2

Pre-teach: pimple. Ask students to match the problems 1-7
with pictures A-E. Some pictures are connected with more
than one problem.

Check the answers with the whole class.

Students then think about the possible causes and
symptoms of the listed problems.

In pairs, students discuss their ideas.

ExTRA AcTIvITY: internal and external parts of the body
Divide students into pairs. Give them 3 minutes to write down as
many internal and external parts of the body they can name in
English. The pair with the longest list reads out the words. Other pairs
cross out the sarme words on their lists, and read out any,others that
have not been mentioned.

E. VOCABULARY
3

* Focus students’ attention on the boxes, and explain.that these
are Instant Messages (IMs). Find out which cemmunjicators
students use to send these, eg Gadu-Gadt, Skype/etc.

* Pre-teach the following words: joints, sweat glands, moist,
multiply.

» Students read the extracts from.the.|Ms‘about the health
problems from activity 2 to chieck theirideas, and choose
the correct words to complete. the.sentences. Encourage
them to make guesses about-new vocabulary.

* Students should also identify the problem from activity 2 that
has not been discussed.

* In pairs, students compare their answers.

» Check the answers with the whole class. Elicit the
meaning of both options in italics, and make-sure students
understand the complete phrases in bold.

e Elicit which problem has not been deseribed inthe texts.
Find out if students know what exactly this problem means,
or provide the information yourself (mouse shoulder, i.e.
tendinitis is an inflammation of the-shoulder tendons caused
by lack of support for the arm when using-a-computer
mouse).

4 ;

 Students underline the phrases usad\i6 express the causes

for and consequences of the health/problems described in

activity 3. -

In pairs, students use the phrases to talk about the causes

and consequences of.other common ailments. If students

lack ideas, write down example health problems on the
board for them to discuss, eg flu, cold, stomach ache, fever,
sore throat, fash, etc.

ALTERNATIVE OPTION

Students think of.a health problem, and write an IM message about
it with-the-phrases for' causes and consequences, modelled on the
texts in.activity 3:--They should not name the problem just like in texts
Csand E. In pairs/students swap their messages and quess which
problems they-refer to.

HING TIP: silent students

Dufing group or pair discussion, it may happen that one person does
\Qt pafticipate in the conversation or only gives one-word answers.
There’may be different reasons for this kind of behaviour, eg shyness
or lack of interest in the topic. To encourage students to contribute
more, make eye contact with them, give positive reinforcement for
any answers provided, ask them questions directly, or tell them to put
their answers in writing as a homework assignment. If another student
is dominating the conversation, set time limits to facilitate turn-taking,
eg each person is allowed to speak for 20-40 seconds at a time, and
then their partner has to take over.

5

 Students complete the questions with the correct forms of
the words from activity 3, and then discuss their answers in
pairs.

e Individual students report on their conversation to the whole
class.

Teacher’s notes
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Allergic to the 215t century

Answers
Activity 6
1T 5 NI
2Nl 6F
3 F 7F
4T 8T

Answers Activity 8

/d3/ hygiene, allergic,
emergency, digital
/g/ trigger, diagnose
/3/ beige, regime

-

Answers -\—
Language focus 1
1 2
1A, B before
2C,D,E When
3A B finished
4E,F result
repeated
incomplete
duration
simple Y,

C. LISTENING

6 Listentoa person talking about a TV health
documentary. Decide if the statements are true (T),
false (F) or there is no relevant information in the
recording (NI).

Not all allergies cause a rash.

One of Molly’s allergies is to her cat.

3 Doctors see Molly’s type of problem quite often
these days.

Molly’s problems were diagnosed when she was a baby.
5 Different weather conditions can cause a reaction.
Molly’s allergies would probably have been worse

a hundred years ago.

Molly’s family are now living in a new home without
man-made fabrics.

Molly’s family are concerned that Molly’s life will
become harder for her.

[

~ (=] S

@

7 What do you think Molly’s hygiene routine is?

Pron spot

8 The consonant ‘g’ can be pronounced in different ﬁ
ways. Read the words and identify the sounds.
Put the words in the correct column. Listen and check.

hygiene allergic  trigger  diagnose
emergency regime digital beige
/d3/ /gl 13/

—> D. LANGUAGE FOCUS 1

Present perfect simple/
present perfect continuous

1 Read the sentences (A-F) and answer
the questions (1-4).

A I've phoned the doctor and he’ll be here soon. Don’t worry.

B I've seen five doctors about this problem. I still don’t
have a diagnosis.

C I've had this rash for four days.

D I've been waiting to see the doctor for half an hour.

E I've been playing computer games all day and.I've got
a bit of a headache.

F I've been working out at the gym a lot lately,and,my/tegs
really ache.

Which sentences talk about:

-

recently finished actions? s
2 actions that started in the past and are still continuing?

the results of actions that finished recently? 5
the results of repeated or incomplete actions’in the
recent past? s

2 Complete the rules with/the following words:

finished  duration / simple  incomplete
when  before “répeated result

The present perfect tenses-are used-to talk about actions
____thepresent. / theaction happened is not important.
We use the preseht perfect simpleto describe _ actions
in the recent past and their _ “in the present.

We use the present perfect centintous to describe _

or ___ recgnt actions;their\_ ™ and results.

With state‘verbs we-enly use the present perfect ___ .

W

<

<
1 Read the sentence sets A and B. Then complete the
substitution tables with the tense names.

A

It’s the first time I've heard of that!

This is the second time I've had a strange rash on my hands.
This is the worst reaction she’s ever had.

It first/second|last time
7 .+ |the tense
This Sie best/worst/biggest/ SRbiesy (+ ever)
most painful + noun

B
It’s ages since | last did any sport.
It’s a long time since | last went to the doctor.

ages/a long time
It is since | subject jii Ceée
(+ last)

three weeksffive years

A

page 138. /¥

Il For more goto

9 Underline the correct option in italics to €omplete m 4_(Answers Activity 9\

the dialogues.

1 A: ltis/was a long time since‘you have brought/
brought your laptop to sehoot:

B: Yes. This is the first tine | Aave used/usedit since
Harry repaired/has répairedit.

A: It's ages since | have last/met/last/met Teresa.

B: Me too! | haven’tseen/been’seeing her since 2007!

A: Have the doctors deecided/been deciding what

is wrong with"Mark?

Not really./They have given/been giving him several

different/diagnoges over the last two years.

A: This is'the worst cold | have ever had/ever had.

B: You,have.been having/had it for a long time.

A: How long have you falked/been talking on the
phone? It's not good/for you, you know!

B? | know! But my elbow’s better now.

@

10 Wark in pairs. Look at the pictures and imagine ﬂ
what the people are saying. Use the structures from
the Language Focus and the Extra! box.

E. SPEAKING

11 Work in pairs. Invent a new health problem
related to modern life. Then act out a doctor-patient
conversation. The patient tells the doctor his/her
symptoms. The doctor diagnoses the problem and
recommends treatment. Switch roles.

The patient - useful phrases:

It’s like this doctor: I've been getting pains ...

I've noticed a ...

| haven't been able to ...

The doctor - useful phrases:

When did you first notice the pains?

Talk me through your symptoms ...

As afirst line of action we should think about ...

Try to cut down on ...

31

1 Alis, brought

B have used, repaired

2 A last met
B seen
3 A decided
B been giving

4 A have ever had

B had

\5 A been talking

J

<



C. LISTENING
6 59

* Explain that students are going to listen to a speaker talking
about a TV documentary featuring a person with multiple
allergies.

Pre-teach: nausea, vital, blisters, regime. Play the CD

for students to find out what the girl is allergic to (nearly
everything including most types of food and material).
Students then read the statements, listen again, and write
whether the statements are true, false or there is no relevant
information in the recording.

In pairs, students compare their answers.

Check the answers with the whole class, eliciting the words
which justify them.

Tapescript CD1.16

Many of us have allergies to certain things. It may be a particular food that
brings us out in a nasty rash or causes breathing problems and nausea,

or it could be that the cat next door makes us sneeze whenever it’s in the
room. We usually take a tablet or rub on some cream and don’t think too
much about it. But imagine being allergic to nearly everything that we take
for granted as part of our modern world. Tonight's documentary ‘Allergic to
modern life’ focuses on young Molly Harrad whose dozens of allergies have
baffled doctors for many years. No-one can figure out why she reacts so
badly to so many different things and even worse — what to do about them.
Molly’s strange condition was noted just a few days after her birth when
drinking milk caused her terrible stomach pains. Since then, doctors have
found that she is allergic to a whole range of food products and today Molly
survives on a bland diet of some meat, vegetables, rice bread and rice

milk. She has never eaten biscuits, sweets or birthday cake or anything in
the least exotic. However, this is not the worst of her problems. Molly does
not only react badly to certain foods but also to many man-made materials
that she comes into physical contact with. She can’t pick up a phone, hold
a coin or even use a pen — all things that most of us don’t even have to think
about, and all actions that are vital to living a normal life in today’s world. If
she is not careful and touches something she shouldn’t, she comes out in
painful blisters. A major problem for Molly is the rubber found in shoes — it
affects her skin even through the leather — and she has to wear cotton socks
all the time. Recently, she couldn’t go out to play in the snow because she
didn’t have the right footwear. Difficult to resist for a ten-year-old.

Molly’s chronic condition is very rare and is triggered by many things that
didn’t exist a century ago. Doctors say that if she had been bofn then, her
condition would probably be much less severe. In order to ¢opg with her
condition, Molly’s parents have had to take up all the carpéts and get rid of
anything with synthetic fabric in the home. She has to follow a strict hygiehe
routine too to avoid contamination from other people or objects and if her
allergies do flare up, there is a constant treatment regime of creams ahd
pills to control reactions both inside her body and,6n the skin. Forexample,
she needs to be extra careful about washing her hands regularly.

Molly is a happy ten-year-old at the moment and is-determined to stay on
top of her problems. However, her parents worry that'as she gets older,

life is going to get even more difficult for her tolcope with. Let’s hope that
advance in medicine will provide an answet to this prave young lady’s
problems and help her to have a more,/hormakiwenty-first century life. Don’t
miss this fascinating documentary on’Chanriel 6 Thursday evening at 8 pm.

7

 Students decide what Molly's hygiene routine is, and share
their ideas in groups.

* Elicit suggestions from different groups.

g v

1. Workbook, activities 1+3;.8 page 28; activities 9-11, page 29.

2. Choose a person you know who is allergic to something.
Write what he/she-is allergic to, and what the symptoms and
treatment are.

LESSON 2

: guess the tense

usually appear with two English tenses. In pairs, students try
guess which tenses these are (the present perfect simple
>and the present perfect continuous).

PRON SPOT
8 5%

Model the three ways in which the consonant.g can be
pronounced.

Students decide which of the three sounds for the letter g
the words contain, and put them in the-right catumns.
Play the CD for students to check the’answers, and, then
again, for them to repeat.

Tapescript CD1.17
See Student’s Book, activity 8, page 31

numerous times to m

if they are reluctant anically repeat after the recording, trick
them into repeating t rough a game. Mouth one of the
target words silertly. Il out the word as soon as they
guess it. Repwl w@rds in random order.

D. LANGUAGE'FOCUS 1

Studentsead the example sentences (A-F) in point 1, and
answer the questions (1-4).

Infoint 2/-students read and complete the rules for the
present perfect tenses.

Check the-answers with the whole class.

Itis,worthvnoting that the last rule has exceptions, as there
arg certain state verbs that can be used in the continuous
form.with a change of meaning, eg /'ve always thought that
warkaholism was not a real disease (opinion) vs I've been
thinking of changing my job (trying to reach a decision).
There are also instances where the present perfect simple
and continuous can be used interchangeably, eg /'ve lived/
I've been living in £odz for ten years.

Refer students to the Extra! box to complete the tables with
the correct tense names: the present perfect with /It’s the first/
second/last time and It's the (superlative) + noun as well as
the present simple of to be with since plus the past simple.
Refer students to the Grammar summary on page 138, in
case they need extra support with the present perfect tenses.

Students underline the correct options.
In pairs, students compare their answers.
Check the answers with the whole class.

10

In pairs, students decide what the people in the pictures
are saying. They should use the structures from Language
Focus 1 and the Extra! box.

Elicit the ideas from different pairs.

E. SPEAKING
11

In pairs, students invent a new health problem related to
modern life, and act out a doctor — patient conversation,
using the given useful phrases.

PHOTOCOPIABLE ACTIVITY
(Teacher’s Resource File, page 26)

@ HomEWORK SUGGESTIONS

1

. Workbook, activities 4-7, page 28.

2. Write 10 yes/no questions for a psychology test ‘How healthy is

your lifestyle?’ using the present perfect simple and continuous
tenses, eg Have you eaten any fruit or vegetables today? Have
you been exercising recently? You should also write down the
scoring system and short interpretations. In the next class,
swap your test with another student and complete it.
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5 lost
6 partially
7 failing

9 navigate
10 impaired
11 aids
12 prospect

3 progressive
4 independence

8 compensate

One extra word:

Health lifelines

TEMAT MATURALNY: ZDROWIE

A. INTRO

1 Workin pairs. Discuss the question below.

(3

Do you think the facilities for disabled people
in your area are good? Think about:

* access to shops and public places,

* provisions in the workplace,

* home visiting services.

B. VOCABULARY

o
Answers ——» 2 Readthe 1ts by three people with disabilities
Activity 2 and complete them with the words in the box.
1 mob_lllty independence prospect failing lost impaired
2 confined partially confined mobility compensate aids

progressive navigate adapt

A: My 1. has been decreasing for quite a long
time now and | am more or less 2. to my house.
The condition is 3. , so | am unlikely to get
my mobility back and my main worry is losing my
4. . These days, however, there are lots
of different options around to make life easier for people
like me.

B: 15. my sight six months ago after being
6. sighted for a couple of years. Because
my sight had been 7. for quite a long time
| had time to adapt to my new life. It's amazing — my other
senses have developed to 8. for the lack
of sight and | can almost 9. by sound alone!

\ adapt Y C: There are many people who are hearing- 70.
are fantastic,

like myself. Modern hearing 77.

but I know the time will come when they no longer work.
It's a worrying 72. , but | intend to remain

as independent as possible.

3 Workin pairs. Which of these people (A, B or C) m
would find the following things useful? Why? Check

any words you don’t know in your dictionary or go to
www.macmilllandictionary.com.

wheelchair  parking badge
talking books ramp carer lip-reading
‘signed’ TV programmes wide doopwvays’
cane vibrating alarm clock

stairlift  braille alphabet

C. READING

4 ‘Dogs for the Disabled’ is a charitythat provides
assistance dogs to help disabled.people:Work
in pairs and discuss the question.

In what ways do you think assistance dogs ean help people
who are:

A blind?
B deaf?
C in wheelchairs?

5 Read the stories about three disabled people who
have been given assistance dags and check your ideas.

Health lifelines

A Mark Adams and Bailey

Nine-year-old Mark Adams is a wheelchair
user and everything in his life had been going
downhill before he met Bailey, a two-year-
a ~~=old yellow Labrador, who completely
changed his life. Bailey can help Mark with all sorts
of everyday tasks. He can undo zips, open and close doors,
pick up and return things Mark has dropped and even take
off his socks! Bailey and Mark are very close and the dog
watches over him all the time. Once he even saved his life.
Bailey alerted Mark’s parents when the boy was about to'be sjck
in bed. Because of his illness, Mark cannot turn over by,
himself and he could have choked. Mark’s mother cannot
believe the difference the dog has made. “Having Bailey
around has given us all peace of mind,* she explains. “Mark
is like a different person. Bailey gives him unconditional love'
It's the best thing that has ever happened to Mark.“ Bailey was
specially trained by the charity and his skills-and temperament
were matched to Mark’s needs. Dogs like Bailey give back to
a large number of disabled a sense of freedom and confidence
as well as reducing that feeling of isolation.

Brian and Petra

Brian Pearson was given Petra three yeafs ago
when his hearing'failed completely. He'had
been hearing-impairedfor several years and had
worried aboutthe time when he would no longer
be able to héar the dooybell,6r sounds that usually
warn us of danger. “I| hadtrio idéa how | was going
- to be able to cape,“says Brian. “I had learned how
to ‘sign” and lip-read so't.am’able to communicate
with people and enjoy ‘signedTFV-programmes, but there
are so many other‘important things'that we take for granted.
If a fire alarnmrgoes off | gan'thearit. If a car hoots at me as
I'm crossing.the street I'm not aware of it.“ Petra is a young
black Labrador trained as a ‘hearing’ dog. Most people tend
to knoW all'about-guide dogs for the blind but hearing dogs
do wonderful work too. They are trained to alert their owners
to the sounds of doorbells, alarms, phones and alarm clocks.
They recognise important sounds, such as the noise of police
sirens or vehicles rgversing and can even react to other
people callingthe/owner’s name.
Brain and Petra are now inseparable. “| can’t put into
words how much she means to me,” says Brian. “| just
wish that everyone who has a severe hearing impairment
could be given such a lifeline.”

C Jackie and Bess

The age limit for young people to be able to have

a guide dog has recently been dropped from sixteen
to fourteen, and last year Jackie Martin became the
youngest person to have her own guide dog, Bess,

a beautiful golden retriever. Jackie has been partially
sighted since she was ten years old. Before getting
Bess she had been using a long cane to navigate
her way round her school and home. Now,
however, she has a companion who can do the
job much more safely. “It's so cool having Bess to guide me
round the school. She steers me away from obstacles all the
time," says Jackie.

Bess is the only dog allowed into Jackie’s school. She sits
quietly beside her in class until she’s needed. She has been
trained to remain calm, even when surrounded by lots of
people and in very noisy places. She focuses on guiding her
owner and is never distracted from her task. She also goes
with Jackie to social events. “It’s so good to see Jackie getting
out and about more these days,“ says her father. “We’'d been
really worried about her. Jackie was getting more and more
isolated. Having Bess has meant that she feels more secure
and her approach to life is very different now.”

For more information about assistance dogs go to
www.dogsforthedisabled.org.

32
AN Y 7
* to talk about disabilities * to read about assistance dogs
(" to talk about disabil to read about assistance d A
objectives « to explain the-functions of facilities for the disabled * to describe results of past actions
« to discuss solutions for people with disabilities * to talk about designing a school with facilities for disabled students
7 v
& }mym}r/ structures vocabulary pronunciation | language functions
* the past perfect simple | ¢ phrases connected with disabilities: mobility has been decreasing, « describing functions
and continuous be confined to, the condition is progressive, losing one’s of facilities
* sentence patterns with independence, lose one’s sight, partially sighted, failing sight, * describing the results
the past simple/the adapt to, compensate for, navigate, hearing impaired, hearing aids, of past actions
target ol past perfect and the worrying prospect * recommending and
languag past perfect/the past « facilities: wheelchair, parking badge, stairlift, braille alphabet, suggesting solutions
simple talking books, ramp, carer, lip-reading, signed TV programmes,
wide doorways, cane, vibrating alarm clock
« verbs with prepositions: make a great difference to, act as, react to,
/N put into words, go off, steer sb away from
i assive | ° passive voice « disabilities: facilities, provisions, purpose-built, go downhill, choke,
lip-read, hoot at, inseparable, obstacles, approach
N\
4 at riaN * photocopies of TRF page 27 * a selection of magazine photos of people’s faces showing different emotions
V' « edukacja prozdrowotna: ksztaftowanie aktywnej i odpowiedzialnej postawy wobec zdrowia wtasnego i innych ludzi, zdrowie jako warto$¢ dla cztowieka
3 i spoteczenstwa, postawy wobec osob przewlekle chorych i niepetnosprawnych

kedu CYIN€ | . edukacja filozoficzna: umiejetnosc definiowania i argumentowania )
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LESSON 1

WaRM-uP: disabilities

Tell students that 3 December is the International Day of
Persons with Disabilities, and that around 650 million people,
i.e. 10% of the world’s population, live with various disabilities.
In groups of 3-4, students discuss how this day should

be celebrated to make the public aware of the problems
experienced by disabled people, to encourage support and
raise funds. Groups report on their discussion to the whole
class.

A. INTRO

1

* In pairs, students discuss the questions. Before they begin,
pre-teach: facilities, provisions, purpose-built.

 Pairs report on their discussion to the whole class.

B. VOCABULARY

2

* Go through the words in the box with the whole class, and
elicit their meaning.

» Students read three comments by people with disabilities,
and complete the gaps with the words in the box.

* In pairs, students compare their answers.

* Check the answers with the whole class, and elicit the
meaning of the complete phrases in bold.

* Drill the pronunciation of the words in the box.

* Ask individual students to make their own sentences with the
phrases in bold.

EXTRA AcCTIVITY: people around us

In groups of 3-4, students talk about people they know who have
disabilities, and what particular problems they face. If you have any
disabled students in class and you know they are open to discussing
their problems and have a good relationship with their classmates,
you can approach them before the lesson, and ask them whether
they would like to share their everyday problems in class,/Use your
discretion as to whether it will be appropriate for your c/assroom
situation. /

3

* In pairs, students decide which of the golutions in the box
would help the people from activity 2.—

Unit04‘ A

* Encourage students to look up unfamiliar words i in
a traditional or online dictionary.

* From different pairs, elicit the suggeshons for the people
from activity 2. Elicit the meaning of all the wérds iri thie box.

C. READING

4

* In pairs, students discuss the question alsout assistance
dogs helping people with different dlsabllmes
* Elicit ideas from different students:

5 /

* Students read the stories of people who have been given
assistance dogs, and comipaye the texts with their own ideas
from activity 4.

» Before they begin reading, pre teaoh go downhill (as
a metaphor), choke, lip-read,/hoaot at, inseparable, obstacles,
approach. : o

* When students have finished reading, make them aware of
the website address below the texts, where they can find
further information abaut assistance dogs.

(CuLTuRg /|27 assistance dogs

Assistance dogs are’trained to assist people with disabilities. The
dogs are generally divided into three types: guide dogs for the

blind; hearing dogs-for the deaf, and service dogs that assist people
with maobility problems, or that are trained to be alert to the owners’
seizures of other sudden medical problems. Assistance dogs must
be cooperative, balanced, focused and cannot be dominant. The
dogs;can be'trained by specific organisations or individual trainers.
“Theraining begins at the age of 10-12 months old. The dogs are
taught to come immediately when called, to walk on a lead, to relieve
themselves on command, to refrain from barking, to react to touch
without alarm, to enter lifts, take escalators, buses and trains as well
as to ignore distractions.

SURF AND SEARCH!

Students can go to the following websites to read about the
achievements of people with disabilities in the areas of sport,
science and politics:

http://www.paralympic.org

http://www.touchthetop.com
http://www.thebiographychannel.co.uk/biographies/gordon-
brown.html

Teacher’s notes




Health lifelines

Answers
Activity 6

1B 4A

Answers
Activity 7
1to

2as

3to

4 into

5 off

6 away

Answers
Language
focus 3

1 1A

Apresent 2E

B before 3C
4B,D

——— 6 Read the texts again and decide which section

(A, B or C) mentions the following.

The owner prepared for the time when his disability

would become worse. ___

It wasn't possible for the owner to have a dog two years

ago.

3 The owner used to use a different support for his/her
disability. ___

4 The dog prevented a medical emergency. __

5 The dog was chosen for more than just its abilities. ___

-

N

7 Complete the sentences with the correct
prepositions.

Assistance dogs make a great difference __ people’s
lives.

Our teacher also acts _____ a careers advisor.

The dog mustn’'t react _____ distractions.
lcan'tput__ words how proud we are of our daughter.
The fire alarm went _____ at 2.30 in the morning.

The dog steered its owner ____ from a hole in the
pavement.

-

o g s N

What do you think is involved in the training of assistance
dogs? What do they need to learn?
They must learn to obey commands - like ‘sit’ and ‘stay’.

» D. L ANGUAGE FOCUS 2

The organisation had been training the dogs for months

before they matched them with their new owners.

A To make the past perfect continuous we use:
subject + had + been + past/present participle.

B We use the past perfect continuous when we talk
about an activity that continued for a period of time
before/after an event in the past.

2 Read the example sentences (A-E) and match them

with the rules (1-4).

Before getting the dog, ...

A ... Mark’s life had been going downbhill.

(past perfect continuous)

B ... Brian had had problems with his hearing for a jong
time. (past perfect simple)

C ... Jackie had been using a cane to get round'school.
(past perfect continuous)

D ... her parents had been really worried about her.

(past perfect simple)

E ... Jackie had lost her confidence. (past/perfect simple)

1 It describes an earlier action that wasn't finished.,

2 It describes an earlier action that was finished. /

3 It describes an earlier action that was regularly
repeated.

4 It describes an earlier/state that continued for a period
oftime. ___,

I For more intormaWWAMMMSUWAHY, page 138.

8 c lete the text with-the correct form

[« Answers

Past perfect/past simple

1 Read the sentences. Underline the action that
happened first. Then complete the rules A and B.

Before he met Bailey, everything in his life had been going
downhill.

By the time | got to the door in my wheelchair, the person
had gone.

After Mark had met the dog, they trained together for
several weeks.

It had stopped raining when Jackie and Bess went out.
They didn’t let us take the dog until they had seen how well
he got on with Mark.

A We use the tense to talk about a single, completed
action in the past.
B We use the tense to talk about an action that

happened before another action in the past.

2 Complete the sentence patterns with the'past tense
names.

1 Before + ,+

2 Bythetime + , +
3 After + , +

4 Until + , +

5 When + 5 TP

E. LANGUAGE FOCUS)3

Past perfect eontindous/past
perfect simple

1 Look at the examples. Underline the correct options
in italics to complete the rules Aand B.

When Bailey arrived at2.20,"Mark had been waiting by the
window forover an:hour!

of the verbs,in brackets.

Last week we.1. (buy)-a new puppy.
We 2. (travel) to afarm in the country to
see some yellow Labrador puppies.

They/3. (be) bora'two weeks before,

so we couldn’t take one on that day.

14. (fall) in love with the smallest puppy

Activity 8
1 bought
| 2 travelled
3 had been
{ 4 fell

there —the one that 5. (bark) since we 5 had been
arrived — befare weg'even 6. (go) into the barking
room!
Swent  J

9 Work in pairs. Tell your partner some true
facts about what you did yesterday after school.
Use the sentence patterns below.

1 Afterl ..., |felt ... because ... earlier.

2 Beforel ..., Ifelt... because ... before.

3 Bythetimel ..., Ifelt... because ... earlier.
4 Whenl ..., |felt... because ... before.

5 ldidn't... untill ... I felt ... because ... earlier.

F. SPEAKING

10 Work in small groups. A new secondary school is
going to be built in your area. Decide what the planners
must think about when designing the school to help
disabled students. Consider:
* The classrooms
* Getting around the school
« Facilities such as a cafeteria, toilets etc
* Outside areas
Compare your answers with the other groups.
They must put in special ... As a result, ...
They mustn't forget that disabled students ... Consequently, ...
If they change the ... , ... willlwon't ... That will lead to ...
The disabled need more ... Therefore, ...

33
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They di
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Answers Languag féé 2 h
1
Before he met Bailey, e ife had been
going downhill.
By the time | got to the doo eelchair, the person.




6

 Students read the texts again, and decide which section
mentions the issues expressed in the statements. They
should underline the parts which support their answers.

* In pairs, students compare their answers.

¢ Check the answers with the whole class, and elicit how the
same ideas were paraphrased in the texts.

7

 Students complete the sentences with the missing
prepositions, and compare their answers in pairs.

* Check the answers with the whole class. Elicit the meaning
of the complete phrases.

YOU & THE TEXT

e in groups of 3-4, students discuss the questions.

* Elicit ideas from different groups, and answer any further
questions students may have about the topic.

= TEACHING TIP: problems with answering students’
questions

Students should obviously be encouraged to ask questions of the
teacher. However, there are a few typical problems with student
questions, and you can use the following solutions:

* |f one student is asking questions in order to monopolise class
time, give priority to students who have been quiet.

* To get more attention, a student may ask an inappropriate or
completely irrelevant question. Acknowledge the question, but
avoid getting sidetracked by saying: That is a good question, but it
is irrelevant at this point. Anyone interested can stay after class and
discuss the answers with me.

* When students ask questions that have already been answered, do
not become irritated, but point out that this area has been covered,
and ask other students to provide the answers.

* |f you do not know the answer, admit it, promise to look it up, and
provide it in the next class.

@ HoMEWORK SUGGESTIONS

1. Workbook, activities 1-3, page 30; activities 9-12/ page 31.

~ smy n

LESSON 2

your day starting backwaré
beginning with by the time .../be i

eg Right before | mar S ad prepared dinner).
Encourage them to use t%gast p rfect in the second part of
the sentence as the chron order is reversed.

D. LANGUAGE FOCUS 2

* In point 1, students read the example complex sentences,
and in each one/inderline the action that happened first.
* Then they read the rules and complete them with the correct
tensé./
» Checkthe'ariswers with the whole class.
* Explain that the past simple is used to describe a sequence of
past events/in chronological order. If we refer to an event that is
/outside-of this chronological order, we use the past perfect.
. * Draw stddents’ attention to the signal words in the sentences
that may suggest the use of the past perfect, i.e. before,
__by-the time, after, when, until. Point out that with before and
affer we can sometimes use the past simple in both clauses
_ifthe order of event is clear from the context, and does not
need to be stressed.

Unit04‘ A

* In point 2, students complete the sentence patterns with the
correct tenses. ~

E. LANGUAGE FOCUS 3

* In point 1, students read the sentences, logk-at the examples
of the past perfect continuous, and compglete the rutes’by
choosing the correct words.

In point 2, students read the examples and match them with
the rules.

* Check the answers with the whole- class

Point out that the past perfect simple focuses more on the
result of a past activity, whereas the pastpérfect continuous
emphasises the duration of the past activity itself.

Remind students that state verbs-are not usually used in the
continuous tenses.

Refer students to the Grammar summary on page 138,

in case they need extra supprt with the past simple, past
perfect simple and/or past perfect continuous.

8 ,

* Students read-ihe text, and complete it with the correct
form of the/verbs in brackets: the past simple, past perfect
simple, or past perfectcontinuous.

* Encourdge students to look out for signal words, the
chronology. of the events, and whether the focus is on the
result or the action itself.

* In/pdirs, students compare their answers.

» Check the-answers with the whole class. For answers
which.students are unsure of, elicit the correct rules from

/ Language Focus 2 and 3.

9

* fn_pairs, students tell each other about what they did
yesterday after school, using the given sentence patterns.

If the previous day was not a school day, they should talk
about the whole day, beginning from the morning.

In different pairs, students use the same sentence patterns,
replacing the pronoun / with he/she, to tell each other about
their previous partner’s day.

ExTrA AcTIVITY: feelings

Bring to class a selection of magazine photos of people’s faces
showing different emotions. Explain that the photos were taken
yesterday. Silently, students make guesses as to the feelings
expressed by the people, and the reasons for their moods. Then
they write sentences about the people, their emotions and reasons
for these, using the pattern: He/She felt ... because + past perfect
simple/past perfect continuous, eg She felt happy because she'd
finished her work early. In pairs, students read the sentences to each
other in random order, and guess which photos they refer to.

F. SPEAKING

10

* In groups of 3-4, students discuss what should be taken into
consideration when designing a new school so that disabled
students’ needs are met.

e Encourage students to talk about all the points given in the
books, and to use the suggested phrases.

» Groups report on their discussion to the whole class.

PHOTOCOPIABLE ACTIVITY
(Teacher’s Resource File, page 27)

@ HomEWORK SUGGESTIONS

1. Workbook, activities 4-7, page 30; activity 8, page 31.

2. Write a mini-story about events during one of the following
time periods: last winter break, last summer holiday, last
Christmas/Easter, last weekend. Use the sentence patterns
from point 2 in Language Focus 2.
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Answers
Activity 1

Skills builder

TEMAT MATURALNY: ZDROWIE

cin

Building a zoo next to the hbspi’ral was a great idea!

That’s the sixth patient this week to make
an amazing recovery and discharge themselves!

A. ABOUT YOU

> ‘ 1 Workin groups of four. Read the quiz questions.

On a separate piece of paper write numbers from
1 to 7 and your answers to the questions next to the

SKILLS BUILDER

W TYM ROZDZIALE NAUCZYSZ SIE, JAK:

- iazywac zadanie: tekstu go - test wi
- iazywac zadanie: struktur -
~ przeprowadzi¢ rozmowe z odgrywaniem roli;

~ napisac rozprawke.

wyboru;
je otwarte;

TEST WIELOKROTNEGO WYBORU

Pamietaj, aby:

— najpierw pobieznie przeczytac tekst i wstepnie zapoznac sig
z jego tematyka, a takze zorientowac sig, w ktérym akapicie
znajduja sie potrzebne ci informacje;

— przeanalizowa¢ wszystkie mozliwosci wyboru;

— wyszukac¢ w teksécie uzasadnienie swojej odpowiedzi (ta sama
mysl bedzie zawsze wyrazona innymi stfowami);

— nie zrazac sie, jezeli w tekécie wystepujg nieznane ci slowa
lub zwroty — ich znaczenie czegsto wynika z kontekstu.

3 Read part of a newspaper report on unusual
medical conditions. Answer the questions about the
meaning of the underlined fragments. Do not use

a dictionary!

—and never gains wei;
to a condition called

]

@7
>

/——

Lo

Answers
Activity 3

1 fat
2no
3 no
4 slimmer —

someone who
makes himself/
herself thinner by

1 Insomnia, numbers. Exchange the pieces of paper and let another eatmg |.GSS and
f group check your score. Which group is the winner? exercisin
paralysis N _—/g
bulimia nervosa 1 Can you name at least three rare diseases? (3 points) ,
. 2 Can you name at least three famous people who
2 Stelphefn Hawking suffer (-ed) from some kind of disability/rare medical whagcgeig;yézgizg.t
(scientist, suffers condition? (3 points)
from amyotrophic 3 Can you give two titles of films about physically or
A intellectually disabled characters? (2 points)
lateral sclerosis 4 How many people in the world are disabled? (7 point)
—aform of AOneinahundred BOneinten  C Three in ten
paralysis), 5 What is the most frequent cause of disabilities in the
Muhammad Ali X‘wd? (1 point) ¢ Manutit normal level of‘insulin which helps burn off extra fat.
ars alnutrition i .
(former boxer, B Accidents D Genetic factors Doctors have admitted that the condition would be
suffers from 6 In which month is the Rare Disease Day celebrated? (4) a‘slimmer’s dream’.
Parkinson’s (1 point) TR £ 0 St 4 p AN b b AP o D
disease), A February B May C November . . .
Cirisia )her 7 When were the first Paralympic Games held? (1 point) 1 Was h? thin or a bit fat as a child?
p A 1960 B 1985 C 1991 2 Was his attempt successful?
Reeve (actor, was 3 Did he find waiting for the diagnosis easy?
paralised and used B. READING 4 Who'is ‘a slimmer'?
a wheelchair) ( N7
3 ‘Forest Gump’, 2 Work in pairs. Read the eight headlines.below.
‘Rain Man’ Choose four of them and discuss what everyday
4B problems these people may have to face.
5D
o0 he Woman-
7 5 . Ii
VA Whois Nlergicto Technolady
34
a * to talk aboutrare diseases )
objectives #-to read a text about rare diseases
) « to role-play a conversation between a hotel employee and a tourist about the facilities for the disabled
¢ to'write a discursive essay
& </ /ﬁstening speaking reading writing

skills pragtise:

diseases have
« role-playing a conversation

« discussing problems people with rare

« reading a text about rare diseases
» doing a multiple choice task
* Use of English
completing a sentence
transformation task

* making a paragraph more formal
and expanding it
 writing a discursive essay

* photocopies of TRF pages 28-31

» photocopies of TB page 264

* edukacja prozdrowotna: ksztattowanie aktywnej i odpowiedzialnej postawy wobec zdrowia wtasnego i innych ludzi, zdrowie jako wartos¢ dla cztowieka
i spoteczenstwa, postawy wobec osob przewlekle chorych i niepetnosprawnych, radzenie sobie w sytuacjach trudnych

J/




LESSON 1

WaRM-UP: What's in the cartoon?

Students describe the cartoon at the top of the page, and say
why it is funny. If necessary, pre-teach: vulture, drip, recovery,
discharge. In pairs, students tell each other what would
motivate them to get better quicker if they were ill.

A. ABOUT YOU
1

* In groups of 4, students read the quiz together, and answer
the questions on a piece of paper.

» Before they begin the task, pre-teach: rare diseases and
malnutrition.

* When each group has completed its answers, it swaps them
with another group to check the score. Elicit students’ ideas
for each question, and then give true answers. For questions
1-3, different answers are possible.

* Find out which group scored the most points.

@ULTURE-WISE: The Rare Disease Day

The Rare Disease Day, celebrated in February, is an international
holiday that aims to raise public awareness of rare diseases, and
stress the importance of research into rare diseases. In Europe,

a disease or disorder is defined as rare when it affects less than 1 in
2,000 people.

The first Rare Disease Day was organised in 2008. The events

on Rare Disease Day include press conferences, marathons and
exhibitions. More information on the holiday can be found at:
www.rarediseaseday.org

E. READING
2

» Students read the headlines about uncommon health
problems. Pre-teach: collapse, hiccupping and elicit that
Tic tacs are a kind of small, mint sweet.

¢ In pairs, students choose four of the medical condltlons
from the headlines, and discuss what problems thé people
suffering from them may have to face. . /

o 0 4.

* Go through the headlines with the whole class, and el|C|t ,
students’ ideas for each of them. ,

Exam inFo: multiple choice tasks 9

* Go through the Exam info box with students. They may
expect this kind of task in the reading sectlon of the Matura
exam.

* Pay special attention to the following pomts /

— students should read the text quickiy. tcﬂeam\what it is
about, and to figure out where to_ Iook fer the information
from the task ~

— they should analyse all the optlon‘aTar}swers in detail

— when students choose an answer, théy should find the
corresponding part of the text-that.confirms their choice

— students should remefmisef that the information from the
task paraphrases the reeyani,,paﬂ of the text

— if there are unfamiliar wordsg or phrases in the text, this
should not discourage students from doing the task, as
the meaning cary oﬁen be guessed from the context.

* Provide students Wlth the followmg additional tips:

— multiple choice. queshons may test students’
understanding ofa general idea, and the particular details
as well'as'the Source of the text, the audience it is written
for, ahd the author 's opinion about the topic of the text
— the-questia checkmg global understanding usually
come last.

itis.a good jdea for students to answer each question in
thelr ﬁeads first before looking at the possible answers.

3

O Students read part of a newspaper report on unusual

._medical conditions, and answer the questions about the
meaning of the underlined parts.

* Point out that students should try to guess the meaning from
the context, and that they are not allowed to use a dictionary.

* In pairs, students compare their ideas.

* Check the answers with the whole class.

* Elicit or explain the meaning of it finally emerged and any
other words or phrases students find unfamiliar.

Teacher’s notes
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Answers
Activity 4

1C
2C

3D
4D

0o

Skills builder

—— 4 Read the rest of the report and choose the correct

options (A-D).

Another bizarre case is Debbie Bird who is allergic
to cell phones and microwaves. The 39-year-old is
so sensitive to the electromagnetic field (EMF) or ‘smog’
created by computers, mobile phones, microwave ovens
and even some cars that she develops a painful skin rash
and her eyelids swell to three times their size if she goes
near them. As a consequence, Mrs Bird, a health spa
manager, has converted her home into an EMF-free zone
to remain healthy.

atalie Cooper is another woman with a mystery

illness that makes her throw up every time she eats
anything. Well, almost anything. She can digest one
thing that doesn’t make her vomit: Tic Tac mints! For
reasons that doctors are unable to figure out, Tic Tacs
are the only thing she can stomach, meaning she has
to get the rest of her foodstuff from a specially formulated
feed through a tube.

K:y Underwood, 20, on the other hand, suffers
rom cataplexy, which means that almost any
sort of strong emotion triggers a dramatic weakening
of her muscles. Exhilaration, anger, fear, surprise
and even embarrassment can also cause sufferers
to suddenly collapse on the spot. Kay once collapsed more
than 40 times in a single day. She says that people find it very
odd when it happens, and it isn't always easy for her to cope
with strangers’reactions. Like most cataplexy sufferers, Ms
Underwood is also battling narcolepsy — a condition that
makes her drop off to sleep without warning.

he list of strange medical conditions wouldn't be
complete without the story of the teenage girl
Ashleigh Morris. She can’t go swimming, soak in a hot
bath or enjoy a shower after a stressful day’s work — she’s
allergic to water. Even sweating brings the 19-ye

allergic to water of any temperature, a col
victim to when she was an adolescent.

so unusual that only a handful of cases are doeument,
worldwide.

E{m on iifamation /my/\v W uZdee com
1 Debbie Bird’s allergy:

A makes her temporarily blind.
B didn’t allow her to get & driving/licence.
C causes sore red spots or*her/body.
D has made her move house.
2 Natalie Coopers disease:
A is fairly well-known to the.doctors.
B doesn'tallow her to.eat anything.
C makes her sick unless.she’eats Tic Tacs.
D givesther stomaeh aches.

3 Kay Underwood’s condition:

A causes her muscles to hurt.

B regularly makes her faint up to 40 times every day.
C makes it hard for her to sleep.

D often surprises other people.

Ashleigh Morris’s disease:

A makes her sweat a lot.

B makes her stressed out.

C is pretty common.

D started when she was in her teens.

YOU & THE TEXT

Which of the medical cases is the most surprising for
you? Which condition would be the least/most bearable
for you to live with? Why?

EN

5 The words in the box can be used as both nouns m
and verbs. Read what they mean as/houns. Then

find them used as verbs in the text'in activity 4

and work out their meaning from'the context.

document (dokument) stomach(zofadeK)
trigger (spust w pistolegie) battle (bitwa)

C. USE OF ENGLYSH/ / |

4 N\
6 Work in pairs.Read the sentences <—m——. Suggested answers

and paraphrase the/underlined fragments
in as many ways as you can.-Make any necessary
changes/in.the'sentences structure.
1 We.couldn’tfind a-specialist who knew anything about
this rare condition.
'd sooneér take horrible medicine than have injections.
What he needs is a good rest.
People-believe that diet determines your health.

2
3
4
7 Paraphrase the sentences. Use the fragments given.
1 You really must start looking after yourself or you'll have
serious health problems.
started looking after
yourself or you'll have serious health problems.
The doctors haven’t seen such a case for a long time.
It's ages .
We have never had a patient with such an allergy in our
clinic.
It’s the first time .
He suddenly had a horrible rash, so we hurried to the
nearest hospital.
He suddenly came s
so we hurried to the nearest hospital.

N

w

IS

D. SPEAKING
ROZMOWA Z ODGRYWANIEM ROLI

Pamigtaj, aby:

— w swoich wypowiedziach uwzgledni¢ wszystkie elementy
polecenia;

— samemu nadawac bieg rozmowie, nie oczekujac dodatkowej
pomocy ze strony nauczyciela;

— uzywac jezyka bogatego i zréznicowanego pod wzglgdem
sfownictwa i gramatyki.

Answers Activity 7

1 It's high time you

2 since the doctors saw such a case

3 we have had a patient with such
an allergy in our clinic

4 out in a horrible rash

=
>

Answers Activity 5

stomach — trawi¢

trigger — wywotywac

battle — zmagac sig, walczy¢
document — dokumentowac,
potwierdzi¢ na pismie

Activity 6

1 We didn’t manage to find/
We weren'’t able to find/
It was impossible for us
to find/We were unable to
find/We didn’t succeed in
finding/We failed to find

2 I'd rather/I'd prefer to

3 All/The only thing

4 ltis believed/Many people
believe/lt is a common

\_ belief )
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4

* Pre-teach: eyelids, swell, convert, digest, vomit, foodstuft,
exhilaration, soak and sweating.

e Students then read the rest of the report on unusual medical
conditions, and choose the correct option (A-D).

* Encourage students to use the tips and strategies from the
Exam info box on the previous page.

* In pairs, students compare their answers.

* Check the answers with the whole class. Elicit the
appropriate parts of the text that are paraphrased in the
correct answers.

YOU & THE TEXT
* In groups of 3—4, students discuss the questions.
» Groups report on their discussion to the whole class.

5

* Students look at the words, and study their meaning as
nouns, which is generally their more common form. Then
students find these words used as verbs in the report in
activity 4, and work out their meaning from the context.

¢ In pairs, students discuss their ideas.

« Elicit the meaning of the words as verbs from different
students.

C. USE OF ENGLISH
ExTrRA Exam INFO: sentence transformations

* Provide students with the following tips and strategies
regarding the sentence transformation task:

— itis important to first read both sentences (the original
sentence and the given part of the target one), and
underline the part of the original sentence which needs to
be transformed

— students should decide what grammar structures and/
or vocabulary (eg phrasal verbs, idioms, prepositional
phrases) are necessary to complete the gapped sentence

— itis vital to read the target sentence twice after completing
the missing part, the first time focusing on corfectly. used
vocabulary and the second time on correct grammar
forms (all the details are important, eg articles, pranouns,
the number — students should treat the given parts of the
target sentence as clues hinting at which structures,or
expressions should be used

— once students have completed the task;.they should read
all the sentences once more, and check whethier all their
inserted words are spelt correctly.

6 :

* In pairs, students paraphrase the underlinéd parts in as
many ways as they can. Peint'outthat the purpose of this
activity is to seek differept siructtres and/or vocabulary that
can replace the underlined parts-in grder to train students to
recognise certain patterns. .

* Elicit all the possible ways in which students have
paraphrased the underlined parts.

Unit04‘ L‘ i )

ALTERNATIVE OPTION

Pairs race to find as many ways in which to paraphrase’the sentences/
as possible within 5 minutes. Check the answers. Paifs are)given oné
point for each correct paraphrase. The pair with the‘most pojnts wins.

7

* Students paraphrase the sentences, using.the parts glven
* In pairs, students compare their answers:.

* Check the answers with the whole class. ~-

PHOTOCOPIABLE ACTIVITY

N/
(Teacher’s Resource File, page 8W

@ Hovework suodesions |

1. Workbook, activities 1-4,-page 32; activities 5-7, page 33.

2. Google one of the diseases from activity 4, and on the basis
of your research, write a short encyclopaedia entry. Include
the definition of the’disease, its symptoms, and possible
treatment.

LESSON 2

iscugses what a typical English lesson should look like
for students with this disability. They can talk about the
different task types, physical aids, tools, teacher techniques,
classroom arrangement etc. Set a time limit of 4 minutes, and
then groups report on their conclusions to the whole class.

D. SPEAKING

Exam inFo: role-playing

* Go through the Exam info box with students. They will do
this kind of task in the oral Matura exam.
* Pay special attention to the following points:
— all the features of the task instruction must be mentioned
in the conversation
— itis important to take an active role, and lead the
conversation rather than wait for the examiner’s help
— students should use rich and varied vocabulary and
structures.
* For additional tips on this type of task, refer students to page
11 of their books.

—7~, Teacher’s notes

7



Skills builder

8 Read the exam task. Prepare what you could ask
using the words/expressions in box A and the phrases
from box B.

Podczas wakacji pracujesz w recepcji nadmorskiego
osrodka wypoczynkowego. Dzwoni anglojezyczny
turysta zainteresowany wykupieniem pobytu dla siebie
i nastoletniego syna, ktéry porusza sig na wozku
inwalidzkim. Udziel dzwonigcej osobie informacii.
Ponizej podane sg 4 kwestie, ktére musisz omoéwi¢

W rozmowie z egzaminujgcym.

Nocleg i wyzywienie
Udogodnienia dla niepetnosprawnych
Pomoc medyczna Pobliskie atrakcje

Rozmowe rozpoczyna egzaminujacy.

A B

facilities for people in
wheelchairs (such as
stairlifts, ramps, wide
doorways)

What can | do for you?

What kind of ... are you
particularly interested in?
What exactly do you mean
(8 o’

Is there something else

I need to know?

aid/help available
accommodation, meals

wheelchair-friendly
attractions included in the

price Do you think ... will need/

might enjoy ...? If so, ...

9 workin pairs. Role-play the exam conversation

in turns, one of you acting as the examiner. As the
examiner, prepare to add the following tasks to the
conversation. As the student, use the phrases below.

E. WRITING

Pamigtaj, aby:

— nadac tekstowi odpowiednig forme: rozprawka musi mie¢
wstep, rozwiniecie i zakonczenie (najlepsze proporcje miedzy
tymi czgéciami to 1:2:1);

— przedstawi¢ minimum dwa rozwigzania dla danego
problemu i opisa¢ ich pozytywne (i ewentualnie negatywne)
konsekwencje;

— uzywac jezyka formalnego i porzadkowac tekst za pomoca
wyrazen typu first of all, secondly, furthermore, finally,
to conclude.

10 Read the exam task and in pairs add your ﬂ
ideas in the tables provided.

Wiele mtodych niepetnosprawnycl
problemy zyciowe sg catkowicie
co prowadzi do spofecznego

problemu.
Wypowiedz powinna zawiérac’od 2f
i spetnia¢ wszystkie wymagani

wskazanej w poleceniu.

roBLems /.
psychologic;( N L_ fMglonely,
physical / £/ ipbillty to walk, ...

social/work-related/ ~'difﬁcultyfinding friends, ...
schoy-yrsyte‘c\

fiy{(cm ./ | often lack of funds

to go on holiday, ...
Student A Student B 2 Z
as examiner as examiner
Internet access, - SOLUTIONS
Ask for féi’g:r z]gghe availability of roo’m the government provide special grants, ...
clarification: times service or car charity organisations organise more campaigns
rental to promote tolerance, ...
) different the media run shows hosted
Aﬁk fort_ deas/ d;tfferet_nt ) attractions to by disabled people, more
alternative ideas/ | attractions to ‘signed’ TV programmes, ...
solutions: those offered those offered, eg g 20

for the disabled

Make the student
react/respond

to your extra

or unexpected
demands:

special diet for
your son, 24-hour
carer to look after
your son while
you are away on
a day business
trip

personhal trainer.
for your son;
attfactions' fory
your 5-year-old
daughter if she
joins yourfor the
weekend

Let me explain in detail ...

schools/teachers organise special lessons

to raise awareness, ...

talk to children about
the issue, ...

parents

A

11 Make the following paragraph more formal. Then
expand it and suggest your solution to the problem.
People often assume that the government is responsible
for helping the disabled. It is true a bit. But | reckon that
schools and parents could do more to help us know more

Just to clarify ...

Let me give you an example’...

Well, if you don’t find it interesting, | can offer-/.

I see. Instead of ..., you mayas well use/enjoy/take
advantage of ...

| see your point. Let me suggest analternative solution.
Why don’tyou ...?

Wouldn't you rathér ...2 Youmight-be pleased with this
solutionoffer.

about what disabled people need.

12 write your essay for the exam task in activity 10.
Proofread it before you hand it in to your teacher.

~

Answers Activity 11

It is assumed that the
government takes responsibility
for facilitating the lives of the
disabled. It may be true to some
extent. However, | believe that

schools and parents could

make a greater effort to raise our

awareness of the needs of the
\disabled people.

J

2



e Students read the exam task, and plan what they could ask
about using the words and phrases from box A and the
questions from box B.

9

In pairs, students role-play the exam task, applying the
rules from the Exam info box. Student A takes the role of
the examiner, and Student B that of the student. Student

A adds the tasks from the correct column in the table to the
conversation. Student B uses the phrases given below the
table, and the questions and vocabulary from activity 8.
When students have completed the task, they role-play the
conversation again, changing roles. Student B then adds
the tasks from the correct column in the table, and Student
A uses the given phrases as well as the vocabulary and
questions from activity 8.

One pair present their dialogue to the whole class.

EXTRA AcCTIVITY: hotel complex
On the basis of activities 8 and 9, in groups of 3—4, students design

a leaflet of a seaside hotel complex with facilities for disabled people.

Display students’ work around the classroom, and tell students to
vote for the best project.

E. WRITING
Exam INFO: a discursive essay

* Go through the Exam info box with students. They may be
asked to write a discursive essay as one of the tasks in the
Matura exam.

* Pay special attention to the following points:

— the essay should be divided into three parts: the
introduction, thesis development, and conclusion (the
paragraph ratio between these parts should be 1:2:1)

— at least two solutions for a given problem should be
presented, and it is necessary to describe their positive
and possibly negative consequences

- formal language needs to be used, and the esgay should
be properly organised with appropriate use of linking
words and expressions.

 Provide students with the following additionaltips:

— as a discursive essay is a discussion of a given-problem/
current situation, in the opening paragraph, the problem
and/or the situation need to be introduced and dgscribed

— in the final paragraph, students should state their own
opinion on the issue discussed in the essay.

10

* In pairs, students read the exam task;.and,add their ideas
to the tables provided. Point eutithat'some problems and
solutions have already beén-listed\as.an example and pre-
teach: lack of funds and/aise.awareness.

* Set a time limit and elicit ideas from’different pairs.

Unit04 A i‘

11

 Students read the paragraph and make it more formal.

* You may copy the paragraph onto the board withymarked
parts, and the following list of clues to help students mvith the
task:

(1) People often assume that the government (2)+s
responsible for (3) helping disabled people: (4)1is true (5)
a bit. (6) But | reckon that schools and parents could (7) do
more (8) to help us know more about what disabled people
need.

1 Use the passive voice.

2 Use the expression with ‘responsibility/:

3 Use a synonym of ‘help’, —

4 Use a modal verb before ‘true”.

5 Use a more formal equivalent-of ‘a bit” (with the word
‘extent’). :

6 Use a more formal equivalént-ef ‘but’ and ‘reckon’.

7 Use the expression with ‘effort’.

8 Use the expressionts with ‘awareness’ and the word
‘needs’.

Check the answers with the whole class after students have
compared their paragraphs in pairs.

Students tHen expand their improved formal paragraphs
by adding.a sotution, and describing its possible
consequences.

» Chegk students” answers and provide feedback.

12

* Students réad the exam task in activity 10 again, and write
the/discursive essay using the tips from the Exam info box
as.well as the ideas and language from activities 10 and 11.
Theyycan do the task as an in-class activity or homework.

* Students check whether their texts fulfil the assessment
criteria for the given exam text type on their copy of
page 264 of the Teacher's Book.

* Monitor the activity.

* Collect the essays. Mark them and provide feedback.

PHOTOCOPIABLE ACTIVITY
(Teacher’s Resource File, pages 29-31)

% HoMEWORK SUGGESTIONS

1. Workbook, activities 8-12, page 33.

2. Imagine you work for the hotel from activity 8. Use the
vocabulary from the task to write information for your hotel
website regarding the facilities you offer for disabled people.

Teacher’s notes
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Revision page

4 -
Answers Activity 1 .\__
1 bring out a vaccine —
wprowadzi¢ na rynek
szczepionke R EV I 5 I 0 N PAG E
2 come down with a nasty flu —
zachorowac na ostra grype TEMAT MATURALNY: ZDROWIE
3 bring someone out in painful
blisters — wywota¢ u kogos
boleans paeherse A. VOCABULARY & GRAMMAR & PRONUNCIATION
4 figure out the causes of the B o DOBRZE CIIEY 5 Complete the dialogue with the correct forms of the
disease — znalez¢ przyczyny 3 (DOSKONALE UMIEM). verbs in brackets.
- ?
choroby ' 1 Match the parts of the expressions (1-5) and (A-E). Bemey b’etter. . .
5 confine to a wheelchair Translate them into Polish. Then use the expressions — Notreally. It's the first time she 7. (be) so sick.
_ £ z in English sentences of your own. Before she only 2. (suffer) from stomach aches,
A przykuc_ dowozka i : that’s all. It's ages since we 3. (see) the doctor,
inwalidzkiego 1 bring out A the causes of the disease bout her health
\_ J 2 come down B avaccine a GURlEr WEEld
3 bring someone out C with a nasty flu - I'mso sorry to hear it. Perhaps she 4. (eat)
4 figure out D awheelchair something bad.
5 confine to E in painful blisters — Maybe. But I'm worried she has the same-problem-she,
5. (have) after she 6. (come) back frem
A @ @ @ the trip to Asia three years age:Some horrible bug again.
ns_vu_lers » 2 Paraphrase the fragments in bold. - Butshe 7. (not be)/abrgad for three years. It's
Activity 2 1 The problem may be connected with the overuse along time since she 8. (goyto Asia, so it can't

1 something to do

2 putting too much strain
3 put into

4 is down to

Activity 3

1 partially,
hearing-aid, lip

2 contracted,
aches, swollen,
prospect

1 the doctor had already left

2 We have been waiting for
the diagnosis

3 has lost his sight

4 We had been feeling
unwell

5 they had signed

6 had been waiting for help

\7 He hasn’t recovered yet

Answers .l_>

Answers Activity 4 .\__>

of mobile phones.

The problem may have

overuse of mobile phones.
2 You are making it hard for your knees. Stop jogging for

with the

a while.
You are on your knees. Stop jogging
for a while.
3 We can’t express how proud we are of our son, who
is blind.
We can’t words how proud we are

of our son, who is blind.

His eyesight problem is caused by a bad diet and
a lack of vitamins.
His eyesight problem
a lack of vitamins.

IS

a bad diet and

(1(2)(3)
3 Correct the crossed out words.

1 Jessica was born partly-sighted and eat-impaired but
now due to modern technology she can function
almost like anyone else. Her hearing apparatus is just
wonderful and she’s mastered metth-reading.

2 Tom has eontaeted some kind of a strange disease.
His whole body pains and his legs are terribly swetting.
The doctors don’t know what has caused it, which is
a worrying diagnesis. The future doesn’t'laok bright for
him.

(1)(2)(3)
4 Translate the fragments in brackets into English,
Use the correct present and past perfect tenses.
1 When we came to the clinic, (doktor juzwyszed]).
2 (Czekamy na diagnoze) for.the last four weeks:
3 My friend (stracif wzrok) and we just can’t get over the
shock.
(Czulismy sig Zle) for a long time when they finally
discovered whatthe problem was:

They couldn’t Jeave the hogpital until (oni nie podpisali)
tons of documents.

When the @ambulance arrived, it turned out the victims
(czekali na porioc) forover an hour!

(Nie doszedljeszcze do siebie) since the operation
three-months ago:.The doctors can't figure out why.

(1)(2](s)

IS

o

o

~

be the same bug surely!
— Well, | don’t know anymare. Thisds the second time she

9. (feel) as/bad as'this.
(1)(2)(3]

6 Listen and repeat. Work/in pairs,/Ask and answer m
the questions.

thumb — What.s atexter’s thumb?

2 chronic — What ¢hronic-diséases do you know?

3 vaceines’'— Should people get flu vaccines every year?
WHy/why~aot?

partially-sighted — How would your life be different if you
were partially-sighted?

rash' —Have yeu/‘ever had an itchy red rash? What was

it triggered by?
(1)(2)(3]
(2%

(1)(2](s)

-

IS

ol

7 Work in pairs. Test each other.

Student A go to page 120
Student B go to page 122

JESLI ZAKRESLILES/ZAKRESLILAS 1 LUB 2 PRZY NIEKTORYCH
ZAGADNIENIACH, POWINIENES/POWINNAS JE POWTORZYC.

% Zeszyt éwiczen, Revision, s. 35

JESLI ZAKRESLILES/ZAKRESLILAS 3 W WIEKSZOSCI ZAGADNIEN,
POSZERZ SWOJA WIEDZE.

9 Zeszyt éwiczen, Extension, s. 35

B. COMMUNICATION & GAMES

(
1 workin pairs. Create the highest possible pyramid
of words connected with the topic of health from this
unit. Start with any three-letter word and look for words
each time one letter longer. The winner is the pair who
creates the highest pyramid in 4 minutes provided both
the students know the meanings of the words they
have found. Check them out!

2 workin groups of three. Imagine that your friend has
had an accident and needs a life-saving operation which
his family cannot afford. Think of how you could help raise
the money. Plan your campaign. Vote for the best idea.

37

uffered
3 saw
4 has eaten
5 had
6 came/had come
7 hasn’t been
8 went

\ 9 has felt

4
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REVISION PAGE

All the activities in this section can be used for
self-assessment. Students can check to what degree they
have learnt the material, and decide whether they need to work
more on the language in this unit. Students can assess their
knowledge on a 3-point scale: 7 —/ don’t know how to do i,

2 — | can partially do it, 3 — I can do it very well. If students have
marked their performance with 1 or 2 points in some activities,
it might be a good idea to revise this part of the material (the
Revision section in the Workbook, p. 35). If they have marked
their work with 3 points, they might want to keep on working
to improve their language skills (the Extension section in the
Workbook, p. 35).

A. VOCABULARY & GRAMMAR & PRONUNCIATION

1

* Students match the parts of the expressions, translate them
into Polish, and then write their own sentences with the
complete expressions.

* In pairs, students compare their answers.

* Check the answers with the whole class. Elicit the different
sentences students have written with each expression.

2

» Students paraphrase the parts in bold. If they find this too
difficult, provide them with a single-word clue for each target
structure or piece of vocabulary, eg something, strain, into,
down for sentences 1-4 respectively.

* In pairs, students compare their answers.

* Check the answers with the whole class.

3

 Students correct the crossed out words. Point out that the
target words are closely related to the crossed out ones,
which is the reason why the typical mistakes are being
shown.

* |In pairs, students compare their answers

* Check the answers with the whole class.

4
 Students translate the parts in brackets using the.correct
present or past perfect tenses. Encourage them to first

check whether the target part relates ta’ a present’ orpast
event.

¢ |n pairs, students compare their answers.

» Check the answers with the wholé class.

5

» Students put the verbs in brackets into their correct forms.

* Encourage students to underline any words that point to
a given form, eg It's ages since, 1t’s the second time, after
etc.

¢ In pairs, students compare their answers.

* Check the answers with.the whole class. Elicit which words
helped the students'to deduce a given form.

6 &M

» Students listento the recorded words and questions, and
repeat them:

¢ In pairs, students_ask and answer the questions.

If necessary, give suggestions for question 2, eg cancer,
diabetes, asthma, arthritis, chronic ear infection.

e Individual students report to the whole class.

Tapescript CD1.18
See Student’s Book, activity 6, page 37

)M
au

7

* Divide the class into pairs, and assign the reles-of Students
Aand B.

* Refer Students A to page 120, and Students B+{e page 122

to read their instructions. Students-make sure that they know

the words in their lists, and if necessary, ook them up in

a dictionary.

Students give definitions of their wards(for their partners to

guess.

EXTENSION ACTIVITIES

after activity 2

In pairs, students take-turns to read the paraphrased sentences
to their partner, who'trig's to reconstruct the original sentence from
memory.

after activity 3

Students make theirown cojpfect sentences with the crossed out
words fromyactivity3.

after activity-4

Students wiite alterhalive parts to the ones from activity 4, using the
same’tenses, eg When we came to the clinic, the technician had
already-fixed.the faulty piece of the MRI machine.

OCOPIABLE ACTIVITY
eacher's Resource File, pages 32-33)

L. COMMUNICATION & GAMES
1

* In pairs, students read the instructions, and create the
highest pyramid of words possible within a time limit of
4 minutes. They are allowed to look back at both Unit 4 of
their book and their notes.

 Point out that in each pair, both students need to know the
meaning of all the words within the pyramid.

* When the time is up, ask students to count the layers of their
pyramids. The pair with the highest pyramid must define
randomly chosen words from their pyramid. If they succeed,
they win the game.

2

* In groups of 3, students imagine and plan a fundraising
campaign for their friend who needs an operation.

Groups present their campaign to the whole class. Get
students to vote for the best idea. They cannot vote for their
own group's campaign.

ExTRA AcTIVITY: spelling auction

On the board, write 15-20 words from the unit. About half of them
should be spelt incorrectly, eg dissabilities (disabilities), swell, cane,
hicupping (hiccupping), allergy, inferility (infertility), impairment,
asisstance (assistance). In groups of 3-4, students receive an
imaginary 100 zloty to buy correct words. They are not allowed to
check the spelling in a dictionary. Auction each word separately.
Teams bid against other teams. The minimum bid is 10 and higher
bids must be eg 20, 30, 40, 50 etc. At the end, the team with the
highest number of correct words wins. If you want, you can allow
buying incorrect words provided that the group that buys them, can
correct them at the end of the game.
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